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Abstract

The article aims to consider the possibility of using the CLIL method in the process of
teaching students a foreign language in a higher education institution. Modern requirements for
the training of a future specialist in a higher education institution include not only the development
of a number of specific competencies, but also the mastering of one or more foreign languages at
a high professional level. The article points out that CLIL is a didactic method that allows students
to form linguistic and communicative foreign language competences when they acquire general
educational knowledge and skills. Today the CLIL method is successfully used in practice in
different countries. The authors of the article make an attempt to identify the main aspects of
CLIL, each of them being implemented differently depending on the age of students, the social
linguistic environment and the level of penetration into CLIL. The article pays special attention
to the advantages and disadvantages of the CLIL method. The authors highlight three basic models
of the CLIL method: expansion of language education, modular teaching, partial merging with
the subject. The article deals with such models of teaching as multilingual learning, additional
integrated subject and language teaching, subject courses with language support.

For citation
Agapova T.V., Aisner L.Yu. (2019) The CLIL method as a new educational technology.
Pedagogicheskii zhurnal [Pedagogical Journal], 9 (2A), pp. 348-356.

Keywords
Content and Language Integrated Learning, foreign language, educational technology,
method, teaching, higher education institution, curriculum, general educational knowledge, skills.

Tamara V. Agapova,


mailto:agapova-07@mail.ru
mailto:larisa-ajsner@yandex.ru

Theory and methods of teaching 349

Introduction

In modern society, the issues of socialisation of a progressive person in the interethnic and
intercultural space are priorities, while speaking a foreign language is viewed as one of the tools for
expanding professional knowledge and possibilities. In this regard, there are new educational
technologies for teaching foreign languages, CLIL (Content and Language Integrated Learning) being
one of them. The purpose of the article is to show the necessity and effectiveness of using the CLIL
method.

Analysis of recent studies and publications

Many foreign specialists [Anderson, Krathwohl, 2001; Bloom, 1956; Byram, www; Coyle, Content
and Language Integrated Learning..., www; Coyle, Developing CLIL..., www] note that the approach
to teaching using the CLIL method is quite flexible, taking into account a wide range of contexts studied
within it. Individual contents should consider, according to S.A. Gudkova [Gudkova, 2013], integrated
selected teaching, as well as clearly identify this integration and determine the specifics and level of
the CLIL language (for example, medium complexity) and language content. Conclusions of S.A.
Gudkova are supported by D.Yu. Burenkova [Gudkova, Burenkova, 2014], T.A. Laletina [Laletina,
2012, www], considering that the main responsibility of teachers who participate in the process of
teaching a particular context (content of a subject), is how they interpret that context taking into account
regional, national, social and all other established requirements, showing that will affect the quality of
the content and integration of the teacher in the teaching process. This approach to components’
formation of specialists’ rapid adaptation in different fields of professional activity to a foreign
language completely corresponds to the priorities of the state policy, which, according to L.V.
Glukhova [Glukhova, 2010], should be focused on the development of the scientific and intellectual
component of the modern economy, characterized by globalization and growth of intercultural
relations. In this regard, the research problem can be formulated as follows: how and under which
psycho-pedagogical conditions a mechanism for rapid adaptation of professionally-oriented personality
to international communication in English can be formed.

Analysis of recent studies and publications showed that, first of all, foreign specialists in teaching
are interested in these questions [Grieveson, Superfine, 2012; Kelly, www]. In our country the
publications in this field began to appear only recently [Kochenkova, www; Krasheninnikova, www;
Salekhova, Grigor'eva, 2013].

Content and Language Integrated Learning

CLIL considers learning a foreign language as a tool for learning other subjects, thus forming
students' need for studying, which allows them to develop their abilities in communication, including
his native language. This is the most common definition: CLIL is a didactic method that allows students
to form linguistic and communicative foreign language competences in the same learning context, when
they form and acquire general educational knowledge and skills.

The term CLIL was introduced by David Marsh in 1994 to define educational situations in which
disciplines or their individual sections are taught in a foreign language [Coyle, Hood, Marsh, 2010]. Its
purpose is the simultaneous study of a subject and a foreign language, i. e. the language is viewed not
as the object of study, but as a tool for studying other subjects. Thus, education in native and foreign
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languages is a whole. The CLIL method has two objectives: to study a subject through a foreign
language and a foreign language through a taught subject.

In 1994, the definition of CLIL was formed and approved: "Content and language integrated
learning or CLIL is a bi-directional competence approach to learning, in which a foreign language is
used to teach both the main subject and the language itself" [Montalto, Walter, Theodorou, www].

The relevance of the research is justified by the need to adapt to intercultural communication in its
professional field from higher education.

Using the CLIL method in practice

Today, many countries successfully use the CLIL method in practice. Thus, in Hungary, there are
bilingual schools, in which academic disciplines are taught in a foreign language. The use of the CLIL
method in Bulgaria has been carried out for about 50 years and is of great interest for specialists working
in this field. With its help bilingual schools teach subjects such as history, geography, biology,
philosophy; English, German, French, Spanish, and other languages are used to implement the learning
process.

This technique is used at universities preparing not only specialists in certain professional areas,
but also specialists who speak foreign languages.

When planning a course of study based on this method, it is necessary to take into account 4 "C"
methods of CLIL: content, communication, cognition, culture.

Defining the basic principles of CLIL, five aspects are distinguished, each of them being
implemented differently depending on the age of students, the social linguistic environment and the
level of penetration into CLIL:

1) the cultural aspect;
2) the social aspect;

3) the linguistic aspect;
4) the subject aspect;
5) the learning aspect.

The use of this technique in practice allowed us to identify its advantages, as well as some problems
of its implementation in the educational process. One of the main advantages of this technique is to
increase the motivation to study a foreign language. Language learning becomes more focused, as it is
used to solve specific communication problems. Getting into the situation of communication in a
foreign language, students are unable to show their knowledge in specialised areas such as construction,
pedagogy, medicine, culture, art, etc. without knowledge of a foreign language. So, they do not have
the ability to communicate in a professional context.

Thus, the ability to communicate in a foreign language in a professional context becomes a priority.
In addition to this, students have the opportunity to learn and understand the culture of the studied
language better, which leads to the development of the socio-cultural competence in students. Student
take a large amount of language material, which is a complete immersion in the natural language
environment. It should also be noted that the work on various topics allows you to learn specific terms,
certain language constructions, which contributes to the replenishment of a learner’s vocabulary with
subject terminology and prepares him/her for further study and application of the acquired knowledge
and skills.
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The difficulties of implementing the CLIL method

Despite the large number of advantages of implementing this method into the educational process,
there are a number of problems. One of the main problems is the lack of sufficient knowledge of foreign
language teachers, and vice versa, the bad knowledge of a foreign language by subject teachers. So, for
the implementation of such programs in universities, highly qualified teachers are required who are
able to give lectures and conduct practical classes and seminars at least in two languages. One of the
solutions that is successfully implemented in many universities in Russia is studying a foreign language
with teachers and their consultations in the preparation of lectures and teaching materials. In addition,
teachers are sent for internships in the country of the studied language to improve their foreign language
skills. Today many universities work closely with large foreign companies.

Another problem is students’ poor knowledge of foreign languages, which leads to an increase in
students’ workload, as well as to a number of psychological problems connected with learning some
material in a foreign language. Undoubtedly, it is necessary to mention the problem of the curriculum
development and preparation of educational material that would satisfy the needs of students. It is also
necessary to understand the fact that learning through a foreign language can aggravate the process of
mastering the subject.

In this case, great demands are made on the teachers. In addition to mastering a foreign language,
CLIL requires a completely new approach to conducting classes. Teachers need to use different forms
of material presentation, organisation of work, focus on individual and creative activities of students.
It means that studying basic subjects will be much more interesting and effective for students if it occurs
within the framework of an active and communicative approach, which is typical for foreign language
classes. Thus, we can talk about the specific professional competencies of the teachers of CLIL.

One of the important problems is the problem of students’ assessment. Should we assess the
linguistic achievements of the students or acquired knowledge of the discipline? And if both, then how
to do it?

Despite all the difficulties of implementing the CLIL method, it represents a functional approach
to the teaching a foreign language, which allows to solve much more expanded educational tasks.

The basic models of the CLIL method

There are three basic models of the CLIL method.

1) Expansion of language education — one or two hours a week are devoted to working with
materials on specific topics of the subject or several subjects. In some modern tutorials there is
a page called CLIL or Curriculum, in which the content and terminology on some subjects are
introduced. At the end of the English tutorials, which are used at our university, there is a
section, where students are given some terminology on special subjects (Veterinary Medicine,
Land Surveying, Energy, Mechanical Engineering, Management).

2) Modular teaching — at different stages of the educational process modules for studying one or
several subjects in a foreign language are included. If we consider the foreign language
curriculums at our university, we can see that each of them contains some modules for studying
special subjects. Due to them the students are taught professional material, terminology etc.

3) Partial merging with the subject — up to 50% of foreign language classes are conducted in the
CLIL format.

So, the specificity of the CLIL method is that knowledge of the language becomes a tool for
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studying the content of the subject. At the same time, attention is focused both on the content of the
texts and on the necessary subject terminology. The language is integrated into the curriculum, and the
need to have the language immersion to be able to discuss the thematic material significantly increases
the motivation for using the language in the context of the studied topic.

Sophie loannou-Georgiou and Pavlos Pavlou state that among the features of the CLIL method
there are three main ones [loannou-Georgiou, Pavlou, www]:

a) learning a foreign language integrated into the content of the subject itself, such as science,
history, geography. Students learn a foreign language through the simple content of the subject;

b) CLIL has its origin in various socio-linguistic and political contexts and refers to any language,
age and level of education: from pre-school, primary to higher, professional education. In this case,
CLIL meets all European educational programs for all citizens, where multilingualism and
multiculturalism are considered to contribute to integration, understanding and mobility among
Europeans;

c) CLIL is an approach that involves the development of social, cultural, cognitive, linguistic,
academic and other learning skills, which in turn contribute to the progress in the field of the study both
the subject and the language [Mehisto, Marsh, Frigols, 2008].

Researchers in the field of CLIL distinguish 3 models of teaching [Burdakova, Jalalova, Raud,
www]:

1) Model C1: Multilingual learning. In integrated learning, more than one language is used in
different years and in teaching different subjects. Having completed learning on this model, a student
acquires professional knowledge in several languages;

2) Model C2: Additional integrated subject and language teaching. Language teaching goes parallel
to the teaching of subjects, with emphasis on the development of knowledge and skills to use the
language for ensuring thought processes;

3) Model C3: Subject courses with language support. The programmes of teaching specialty are
developed with language skills. Teaching is conducted both by subject teachers and specialists in the
field of language teaching. The model is suitable for teaching students with different language and
cultural backgrounds.

Modern requirements for the training of a graduate from a higher education institution as a future
specialist include not only a number of specific competencies, including self-education, knowledge of
innovative technologies, understanding of the prospects and possibilities of their use, the ability to make
their own decisions, adaptability to new social and professional conditions, teamwork skills, the ability
to overcome stress, but also the mastering of one or more foreign languages at a high professional level.

In most higher education institutions, according to the curriculum, intensive foreign language
teaching (most often English) of students of non-linguistic specialties ends in the second year, but it is
worth noting that, due to the lack of constant speech practice in the following years of study, there is a
gradual loss of communication skills. Therefore, there is a need to integrate a foreign language and
professional subjects during the period of study at the university, both for Bachelor’s and Master’s
degree students.

A successful lesson according to the CLIL method is facilitated by carefully selected educational
materials both for studying a specific subject and for teaching the language: lexical and grammatical
units and structures, all types of speech activity (reading, speaking, writing and listening).

Types of tasks should be developed according to the level of complexity, based on the subject
content, its understanding, verification and subsequent discussion.

At various stages of work with a text, attention is focused on the vocabulary, the content of a text,
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and then on the specific grammatical material.

The stages of while- and post-reading can include a number of independent and creative tasks
(describe, compare, match, ask a question, make a presentation).

Thus, there are special requirements for the choice of educational material and the development of
tasks:

— tasks on the processing of the text should be built with an emphasis on the subject content, it is
necessary to involve students in the process of understanding, checking, discussing the main idea
of the text;

— tasks should stimulate independent and creative activity of students; communicative tasks should
be used for oral and written communication in a foreign language;

— students should be acquainted with compensatory strategies to solve language, content and
communication difficulties.

Conclusion

In conclusion, we can say that CLIL is a relatively new method of teaching, which can be viewed
as a unique way of teaching students the main subjects through a foreign language, as well as teaching
a foreign language through the main subjects. This method arouses the interest of foreign language
teachers, as well as a number of teachers who speak a foreign language and teach the main subjects at
the university. Thus, combining the two directions, the subject teachers are able to teach not only their
subject in a foreign language, but also to use important means of language teaching: to teach grammar,
vocabulary, etc., including in their lessons the elements of communicative methods of teaching a
foreign language. This helps to simplify and modernise the curriculum at the university.
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AHHOTaNUA

B crarbe paccMaTrpuBaeTcst BO3MOXKHOCTh HCTob30Banus MeTona CLIL B mporecce oOyuenus
CTY/ICHTOB MHOCTPAHHOMY $3bIKy B By3e. COBpeMeHHBIE TPeOOBaHUS K MOJATOTOBKE BBITYCKHHKA
By3a BKJIIOYAIOT B ce0s HE TOJBKO Psi KOHKPETHBIX KOMIIETCHIIMNA, HO M OBJaJICHUE OAHUM WU
HECKOJIbKUMH WHOCTPaHHBIMHU $I3bIKAMH Ha BBICOKOM mpodeccroHanbHoM ypoBHe. CLIL — sT0
TUAAKTUYECKUA  METOJ|, TMO3BOJSIIOIIMKA  CTyJAeHTaM (OpMUPOBATh JIMHTBUCTHYECKHE U
KOMMYHHUKATHBHBIC KOMIICTCHIIMM HAa WHOCTPAHHOM S3bIKE, pa3BUBas 00IIeo0pa3oBaTelbHbIC
3Hanus 1 HaBblkK. Cerognst Mmetoq CLIL ycrenHo npuMeHsieTcs Ha MpakTHKe. ABTOPHI BBIIEISAIOT
ocHOBHbIe acnekThl CLIL, kaxaplii U3 KOTOPBIX peaiu3yeTcsl MO-pa3sHOMY B 3aBHUCHMOCTH OT
BO3pacTa 00y4yaroIuxcs, COIMaIbHO-sI3bIKOBOM cpeabl U ypoBHs norpykenust B CLIL. B crarbe
MIPEJICTaBICHBI HEKOTOPBIE MpeumyiecTBa 1 Hegoctatku CLIL. ABTOpPEI BBIIEISIFOT TPH OCHOBHBIC
mojenu Metoaa CLIL: pacmmupenue sI3pIKOBOTO 00pa3oBaHMs, MOIYJIbHOE O0y4YeHHE, YaCTHUHOE
CIUSHHUE C TpeAMeToM. PaccmarpuBaroTcs cleAyrolue MoJedN OOyYeHHUs: MHOTOS3BIYHOE
oOyueHue, TONOJHUTEbHOE UHTETPUPOBAHHOE MPEIMETHOE U SI3BIKOBOE 00y4eHHE, IPEeIMETHbIC
KYPCHI C SI3bIKOBBIM COTIPOBOXK/ICHHEM.

I[JIH HUTUPOBAHUSA B HAYYHBIX UCCJICA0OBAHUAX
AramoBa T.B., Aiicuep JL.FO. The CLIL method as a new educational technology //
[Tegarornueckuit xypnan. 2019. T. 9. Ne 2A. C. 348-356.

KuroueBble caoBa
ConepkaTenbHOE U S3BIKOBO€  MHTETPUPOBAaHHOE OOy4YeHHWE, WMHOCTPAHHBIN  SI3BIK,
oOpa3oBaTenibHasl TEXHOJIOTHS, METOJl, OOyYeHHUe, BhICIICe YU4eOHOE 3aBe/ICHUE, YUeOHBIH TUIaH,
o0mieo06pa3oBaTeIbHbIe 3HAHUS, HABBIKH.

bubimorpagus

1. I'myxoBa JI.B. Onpenenenue npuopuTeToB roCyAapCTBEHHON IOIAEPKKH YIIPABICHUS U PA3BUTHS (PYHKIIMOHUPOBAHUS
HalMOHAIBHOW HHHOBaLIMOHHOM crcTeMbl // BecTHHK [T0BOIKCKOTO TOCY1apCTBEHHOTO YHUBEpCHTETa cepBrca. Cepust:
OxoHomuka. 2010. Ne 9. C. 118-122.

2. 'ynxoBa C.A. MeTo/i1Ka CUCTEMHOM a1anTaliii KOHKYPEHTOCIIOCOOHBIX CIEIHATMCTOB aBTOIIPOMA K MEXKIyHAPOTHOMY
COTpYAHMYECTBY B ycioBusx riobammsain // CGopruk crareit |V MexIyHapoaHOW HAYYIHO-TIPAKTHIECKOM
KoH(pepeHIn «DKOHOMHUKA U YIPABJICHUE: HOBBIC BBI3OBHI U HepcrnekTuBbl». Tombsarrh, 2013. C. 261-263.

3. I'ynxosa C.A., Bypenkosa J[.10. Merononorust CLIL: npenmyiiecTBa n HEIOCTATKH MPAKTUUECKOTO MCIOIB30BAHUS B
By3e // Matepuaist IV MexayHapoJHOW HayIHON 32809HOM KOH(PEPEHINH «AKTyalbHbIe IPOOIEMbI TEOPETHUCCKON 1
MPUKIJIHON JIMHTBUCTUKH U ONTUMH3ALUS [TPENOAaBaHNsl HHOCTPAHHBIX s13bIKOBY». TonbstrH, 2014. C. 167-173.

4. KouenkoBa O.M. Bo3moxHOCTH npodmim3anuy NperojaBaHus] MHOCTPAHHBIX S3BIKOB C ITOMOIIBIO NPUMEHEHHMS
3JIEMEHTOB METOINKH CLIL. URL:
http://kochenkova.ru/publ/vozmozhnosti_profilizacii_prepodavanija_%20inost%20rannykh_jazykov_s_pomoshhju_pr
imenenija_ehlementov_metodiki_clil_i%20ntegrirovanie_prepodavanija_inostrann/1-1-0-1

5. KpamrennnnukoBa A.E. K Bonpocy 00 HCIIONb30BaHMM MPEAMETHO-A3BIKOBOTO MHTErprpoBaHHoro odyuenus CLIL.
URL.: http://www.rusnauka.com/5_126661.doc.htm

6. Jlanetnna T.A. VHTerpupoBaHHBIA MOAXOJA U HCIOJIb30BAaHHE NPEIAMETHO-SI3BIKOBOI HMHTErpalud IpH O00ydeHUH
HHOCTpaHHOMY si3biky // COOpHHK MarepuanoB MeKIyHAPOIHOW HAYYHO-TIPAKTHYIECKOH  KOH(EpeHIUH
«MojepHu3asl MOATOTOBKM YIPaBIEHYECKUX KaapoB Poccum B KOHTEKCTE MHPOBOW CHCTEMBI OOPa30BaHILD.
Kpacnospck, 2012. URL.: http://conf.sfukras.ru/uploads/3_Laletina%20T%5B1%5D.A.pdf

7. CanexoBa JIJI., I'puropeeBa K.C. Content and Language Integrated Learning kak ocHoBa (HOpMHPOBAHUS
npohecCHOHATbHONW HMHOSM3BIYHON KOMIIETCHIIMH CTYICHTOB TexHHUYeckuX By30B // COopuuk crateir |l 3aouHOro
peciryOIuKancKkoro cumnoszuyma «/HOCTpaHHBINH SI3BIK A NPO(ECCHOHANBHBIX ENeH: TpaJulud U MHHOBALIHI.
Kaszans, 2013. C. 89-94.

The CLIL method as a new educational technology



356 Pedagogical Journal. 2019, Vol. 9. Is. 2A

8. Anderson L.W., Krathwohl D.R. A taxonomy for learning, teaching, and assessing: a revision of Bloom’s taxonomy of
educational objectives. New York: Longman Higher Education, 2001. 336 p.

9. Bloom B.S. Taxonomy of educational objectives. Handbook I: Cognitive domain. New York: Longman Higher
Education, 1956. 288 p.

10. Burdakova O.N., Jalalova A.A., Raud N.P. The method of integrated teaching a subject and a language in educational
process of Narva College. URL.: http://www.narva

11. Byram M. From foreign language education to education for intercultural citizenship: essays and reflections. Clevedon:
Multilingual Matters. URL: ec.europa.eu/education/languages/pdf/com/2008_0566_en.pdf

12. Coyle D. Content and Language Integrated Learning. Motivating learners and teachers. URL:
http://blocs.xtec.cat/clilpractiques1/files/2008/11/slrcoyle.pdf

13. Coyle D. Developing CLIL: towards a theory of practice. URL: www.unifg.it/coyle_hood_marsh_clil_toolkit.pdf

14. Coyle D., Hood P., Marsh D. CLIL Content and Language Integrated Learning. Cambridge University Press, 2010. 184
p.

15. Grieveson M., Superfine W. The CLIL resource pack. New York: Delta Publishing, 2012. 148 p.

16. loannou-Georgiou S., Pavlou P. (eds.) Guidelines for CLIL implementation in primary and pre-primary education. URL.:
http://www.schools.ac.cy/klimakio/Themata/Anglika/teaching_material/clil/guidelinesforclilimplementationl.pdf

17. Kelly K. Ingredients for successful CLIL. URL.: https://www.teachingenglish.org.uk/article/keith-kelly-ingredients-
successful-clil-0

18. Mehisto P., Marsh D., Frigols M. Uncovering CLIL: Content and Language Integrated Learning in bilingual and
multilingual education. Oxford: Macmillan Education, 2008. 238 p.

19. Montalto SA, Walter L., Theodorou M. The CLIL guidebook. URL:
https://www.languages.dk/archive/clil4u/book/CLIL%20B0ook%20En.pdf

Tamara V. Agapova,



