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Abstract

Knowledge of the theory and practice of teaching a foreign language allows the teacher to see
the methodical idea in a broad educational perspective and better orientate in the choice of
teaching methods. The article deals with the direct method (monolingual method) of teaching,
when both the classes themselves and the textbook exclude the use of the native language.
According to the author, a very important role is assigned to the teacher. His speech should be
clear, understandable and phonetically correct. Therefore, it is preferable in this case to use a
native speaker as a teacher. However, in our country, this method does not have such popularity
as in Europe. This is explained by the fact that the proximity of Western European languages to
each other and belonging to one group allow students to build training without referring to their
native language. However, the author does not exclude the use of a direct method in teaching a
foreign language. But it is necessary to find out when and how we can do it. According to the
author, explanations should be given in Russian, especially at the initial stage, but increasing the
level, gradually go to a foreign language. This improves the awareness of students and reduces
the time spent trying to explain the material.
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Introduction

The success of teaching a foreign language largely depends on the teaching methods and on the
teacher's ability to use them depending on specific educational tasks. However, organizing the
educational process, not all teachers have a clear idea of the peculiarities of methodical approaches in
teaching a foreign language, their advantages and disadvantages [Kashina, 2006]. In addition,
knowledge of the theory and practice of teaching a foreign language allows the teacher to see the
methodical thought in a broad educational perspective, better orientate in the choice of teaching
methods, consciously and creatively apply them in the work.

For several centuries, the grammar-translation method dominated in Europe. Its heyday dates back
to the 18th — 19th centuries and in our country it was the main officially accepted method in educational
institutions. Representatives of this school believed that teaching foreign languages in educational
institutions was mainly of general educational value and its purpose was to develop logical thinking,
memory, and outlook. The course was based on the grammatical system. In the educational process,
special attention was paid to grammatical analysis of the text, memorization of rules and translation.
This method did not provide even basic knowledge of a foreign language. However, despite all the
shortcomings, the grammar-translation method gave positive results in teaching analytical reading and
translation. The dominance of this method for a long period is explained by the traditions inherited
from Latin schools and the formal goals of education [Mirolyubov, 2003].

Direct method as an innovative technology in teaching

“Currently there is an objective need to use innovative psychological and pedagogical technologies
in teaching. The modern education system has a wide variety of different technologies. However,
practice shows that the most effective among them are those that do not give facts, but require their
analysis and comprehension” [Shirshov, 2013].

From the name of the direct method, we can see the main conceptual idea: learners enter the world
of the language “in a direct way”, that is, in the same way as a child masters his native language. It is
believed that an intermediary language inhibits the development of skills and abilities of the target
language. This idea has a serious methodical consequence: both the lessons themselves and the textbook
exclude the use of the native language. The direct method is monolingual. Consequently, in order to
explain and achieve understanding, it is necessary to develop special forms of explanation. Thus, a
sophisticated system of ways of semantizing (explaining the meaning) of vocabulary arises, based on
the clauses of lexicology on the relationship of words to each other, semantisation through synonyms,
antonyms, definition, description, etc. Semantization is most widely used through visualization:
mediated (pictures, illustrations) and direct (demonstration of the objects, actions, etc.).

The direct method also does not provide for the use of a deductive method for the presentation of
grammatical material. The rule of using this or that grammatical phenomenon is deduced only after its
assimilation in the course of multiple repetitions of speech patterns (phrases) both during the lesson
and through the system of exercises [Naidenova, 2008].

The practical application of one or another speech pattern without the obligatory assimilation of
theoretical material is characterized as the inductance of the direct method. The following
characteristics should be derived from the inductance:

- repeating and in this way memorizing speech patterns, students imitate a teacher or a textbook;

- modifying speech patterns, students act by trial or error, relying not on knowledge of the rules,
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but on intuition.

A very important role within this system is assigned to the teacher. He should be a model in every
sense of the word. His speech should be clear, understandable, phonetically correct. Therefore, it is
preferable in this case to use a native speaker as a teacher [Palmer, 1960].

Direct method in Europe and in Russia

In Europe today, the Berlitz schools work using this method. Its main features can be highlighted:

- lessons are conducted in the foreign language;

- only the vocabulary that is necessary in everyday life is studied:;

- speaking and listening are taught through sequential speech patterns and the exchange of
questions and answers between a teacher and students;

- grammar is not explained separately, but is presented inductively;

- new words are explained through the demonstration of visual aids, facial expressions and gestures,
but never through translation;

- the number of students in the group is small and there are 3-4 hours of classes every day.

The full course of study at Berlitz schools covers four courses, of which the first three are aimed at
teaching students all types of speech activity — speaking, reading and writing, and the fourth course is
specialized — the study of commercial correspondence, literature, etc. [Aleksandrov, 1970].

However, this way is not always as simple as it might seem at first sight. There are many obstacles
to the implementation of successful language skills: poor memory for studying new vocabulary,
difficulty in listening to speech, lack of aptitude for language learning, etc. There is also such a
phenomenon as interference. Interference is “the interaction of language systems, the impact of the
native language system on the foreign language in the process of mastering it” [Azimov, Shchukin,
2009]. Interference, as a rule, is always expressed in deviation from the norms of the second language
under the influence of the first one, that is, the native language. However, interference appears not only
due to the fact that a person is a native speaker, but also due to its direct use in teaching.

Although E.A. Fechner wrote: “It is clear that the limited use of the native language required by
the direct method cannot begin directly with its absolute expulsion, but it must be approached
gradually” [Fechner, 1924], nevertheless, this method did not take root in our country in its original
form. This can be explained by many reasons; the main ones are:

- differences in the native (Russian) and Western European languages. The proximity of the latter
to each other and belonging to one group made it possible to do the teaching of students without using
their native language. Let’s compare: Father — Vater, Mother — Mutter. But it is not possible in a Russian
audience.

- Russian pedagogical traditions. So, K.D. Ushinsky wrote: “Here it is not only necessary to
understand completely the translated thought, not only to grasp all its shades, but also to find the
corresponding expression in the native language. Mind, imagination, memory, the gift of speech should
be exercised at the same time” [Ushinskii, 1948]. These features in the tradition of teaching foreign
languages affected the further development of the methods.

Working with students of intermediate and upper intermediate levels without involving Russian
language is really justified. But what to do if students have just begun to learn a foreign language, and
the teacher does not speak Russian at all at the lessons. The students do not understand any word, but
the lesson time goes on.
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There is an opinion that there is no need “to torture” a person at the “beginner” and “elementary”
levels, inculcating inferiority complexes of misunderstanding the language. There is nothing wrong
with using your native language if necessary, if you need to translate a word quickly. After all, the use
of translation in some cases really simplifies the task for both the student and the teacher, and saves a
lot of time. And if this is a non-linguistic university, where a limited amount of time is allocated for
teaching a foreign language, then the bilingual method can help very well. Why do we need to create
difficulties when trying to explain to non-understanding students the phenomena of a foreign language
in a foreign language? A pile of grammatical constructions, complex explanations do not contribute
much to correct perception. Isn't it better to reach the pre-intermediate level, presenting everything for
the student in Russian, and then go on to full “immersion” at the lesson? Experience shows that it is
much more effective to explain grammar in native language, and only then practice the constructions
in oral speech in a foreign language. This increases awareness and reduces the unnecessary time spent
trying to explain, through visualization or interpretation, what can be translated in two words.

Direct method in a non-linguistic university

After conducting a survey among students (100 participants) of the Krasnoyarsk State Agrarian
University, the following results were obtained: only 2 of the respondents would like the teacher to
speak only a foreign language, 78 students prefer to hear foreign speech in the classroom periodically
(if necessary) and 20 want lessons to be held only in Russian.

The most respondents (more than half) would like the teacher to use the native language during the
explanation of grammatical material. Some students (22 people) prefer that any explanation of the
teacher should be only in Russian.

As we can see, students of a non-linguistic university do not have a positive attitude to the use of a
direct method by a foreign language teacher. Although most of the respondents want Russian to be used
in classes only when necessary.

From this it can be concluded that students who do not have a high level of mastering a foreign
language prefer the use of a bilingual method by a teacher, rather than a direct one, since it is in this
case that they feel comfortable and confident [Dodson, 1998].

It is necessary to thoroughly think over what and how to say to students, otherwise they may have
a feeling of confusion from misunderstanding, and as a result, the motivation for learning the language
disappears, disappointment arises, both in the teacher and in the language.

Disputes about the advisability of using the native language in foreign classes often appear. In our
opinion, the question is not whether to use or not to use the native language, but when, how and to what
extent. It is necessary to find a “golden mean”. There are situations when the use of the native language
is really justified.

Explanations should be given in Russian, especially at the initial stage, but increasing the level,
gradually go to a foreign language. At the initial stage, using the native language, we can save a lot of
time by giving the necessary explanations on the pronunciation of English sounds that are difficult in
pronunciation of words. Grammar, which includes the explanation of grammatical structures,
comparison, difference, should still be introduced in the native language. Since explaining some
grammatical phenomena in native language, we have the opportunity to show all the details more
precisely. And no foreign language will be able to do this better than the native language. However, it
is necessary to remember that the higher the level, the more foreign language we use.
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Conclusions

We can make learning a foreign language an exciting process. But this will require the
professionalism of a teacher who will be able to build his work in such a way that various methods will
be used competently, and not one taken separately.
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AHHOTAUA

3HaHMe TEOPUH U NMPAKTUKHU MPENoJaBaHusi HHOCTPAHHOTO SI3bIKa MO3BOJISIET MPENOAaBaTeIio
BUJIETb METOJUYECKYI0 MBICIb B IIHPOKOM 00pa3oBaTeIbHOM NEPCHEKTHBE M CBOOOJHO
OpPHEHTUPOBAThCSI B BBIOOpEe NpUEMOB oOyueHHs. B crarbe peub HIET O MNpsIMOM METOAE
(OmHOSA3BIYHBIA MeTOJ) OOy4eHHMs, KOrJa Kak camMH 3aHsITHs, TaKk U Yy4YeOHUK HCKIHOYaroT
UCIOJIb30BAaHNE POAHOrO s3bika. [lo MHEHMIO aBTOpa, OYEHb BakHasg pPOJIb OTBOAUTCS
npernoaBaTento. Ero peus gomkHa ObITh YeTKOW, MOHATHOW U (pOHETHYECKH MpaBMIIbHOM. [ToaTomy
MIPEANIOYTUTENBHO B 3TOM CJIy4yae MCIOJIb30BAaHUE B POJM YUMTENs HOCUTENd si3blka. OAHAKO B
Halllel CTpaHe ATOT METOJ HE MMEET TaKOH MOIMyJsIpHOCTH Kak B EBpore. OOBsICHAETCS 3TO TEM,
4T0 OJM30CTh 3alaJHOEBPONEHCKUX SA3BIKOB APYr APYry M IPUHAIIECKHOCTh K OJHOHN Ipymie
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MO3BOJISIIOT CTPOUTH 0OydeHue 6e3 oOpaileHus: K pogHoMy s3bIKy. OJIHaKO aBTOp HE MCKIIIOYAET
UCIOJIb30BaHUE MPSMOT0 METO/Ia B 00YYEeHUH WHOCTPAaHHOMY sI3bIKY. HO HEOOX0AMMO BBISCHUTD,
KOT/JIa ¥ KaK MbI MO’KEM HCIIOJIB30BaTh ATOT MeTOI. 10 MHEHUIO aBTOpa, TOSICHEHUS CIIEyeT JaBaTh
Ha PYCCKOM SI3bIKE, OCOOCHHO HAa HAYaJbHOM 3Tale, HO C IMOBBIINICHUEM YPOBHS, MMOCTCTICHHO
MEePEXO/IUTh TOJIBKO Ha MHOCTPAHHBIA. DTO MOBBIIIAET OCO3HAHHOCTh OOYYAIOIIMXCS U CHHXKAET
BpPEMEHHBIE 3aTPAThI HA MOMNBITKY OOBSICHUTH MaTepHal.
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