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Abstract

The article examines the problems of teaching theoretical disciplines using the example of
"Stylistics™ course instruction, analyzing current methodological issues and their correspondence
to contemporary realities. Possible solutions to the aforementioned problems are identified, along
with methods for improving the teaching process of theoretical disciplines. Achieving the set
objectives involves modifying lecture and seminar formats, as well as implementing more diverse
pedagogical methodologies. Modernization of educational activity organization forms and
knowledge assessment should not compromise the substantive component of the course. Teaching
theoretical disciplines within linguistics presents educators with a specific challenge: to convey
information in such a way that the course does not remain overshadowed by numerous practice-
oriented aspects and disciplines, while simultaneously developing students' sufficient interest and
motivation to study a subject of fundamental importance for linguist training.
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Introdution

It is widely known that optimizing the educational process is largely based on intensifying
cognitive activity. Many researchers note a shift or a change in emphasis in teaching - the shift from
teaching to learning - and the emergence of the term student-centred learning [Attard et al., www, p.27].
Changes in educational standards, the reduction of hours allocated to theoretical disciplines, the
emergence of new digital technologies, and many other factors have a significant impact on both the
teacher and the students, forcing them to adapt the educational process to the aforementioned changes
and move away from familiar forms and methods of teaching.

Maim part

The teaching of theoretical courses is traditionally built ona combination of lectures and seminars,
where the initial introduction of the material takes the form of lectures, while the expansion and
consolidation of acquired knowledge occurs during seminars. However, a modern lecture is not
supposed to be asimple monologue presenting the material; today, the requirements for the lecturer are
much higher - the lecture must be interactive, pose problems and propose solutions, and, most
importantly, provoke a certain interaction and even a kind of collaboration with the students. In a
classroom of cadets studying "Translation and Translation Studies,” who are therefore oriented towards
a practical approach, it is particularly important and challenging to motivate them to study theoretical
disciplines. E.L. Makarova even suggests such lecture formats as a binary lecture (a dialogue between
two teachers), a provocative lecture, a conference-style lecture, or a press-conference-style lecture
[Makarova, Pugach, 2016, p.96]. Seminar classes also are not limited to classic formats with student
questioning and the presentation and discussion of reports. In some cases, it is possible to conduct a
discussion-based seminar, following the principle of a round table where everyone in the audience
participates. A seminar structured as a game or a competition between two teams can also generate
considerable interest. The teacher determines the type and format of the classes based on the
characteristics of the specific group.

Many researchers separately emphasize the reliance on active learning, which is contrasted with
passive learning. The authors of an article on the prospects of higher education in Russia, V.. Baidenko
and N.A. Seleznyova, explain this postulate as follows: "reliance on active, not passive learning; an
emphasis on deep study and understanding; increased responsibility and accountability on the part of
students; a developed sense of their independence; interdependence between teachers and students;
mutual respect in their relationships; areflective approach to the educational process on the part of both
the teacher and the students” [Ignatev, 2021, p.127].

The use of slide presentations and even the inclusion of video clips is becoming an increasingly
popular form of delivering information during lectures. Besides the obvious advantage of engaging
different forms of perception (audio, video), it is necessary to note that for young people, who read less
and consume more information from screens compared to previous generations, these formats are
preferable to more traditional ones. However, this tool also has its pros and cons. Along with the
obvious benefits of visualization, some researchers point to a negative aspect: when selecting materials
for a presentation and choosing the format and layout for the slides, the lecturer essentially imposes
their own logic on the students. The presentation of the material inevitably involves a degree of
subjectivity. Furthermore, it reduces the potential volume of independent analytical work by the
students, which would be possible if they simply listened to the lecture and subsequently processed the
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materials individually. The very act of taking lecture notes provides initial information processing,
allowing students to structure the material and highlight the most significant points.

Assessment methods deserve special attention. Traditional oral and written questioning can be
conducted in both individual and group formats. Testing is also a quite effective tool, especially
following a recently attended lecture. This allows for immediate assessment of how well the
information was understood, helps identify difficult points, and primarily directs the students
themselves towards the aspects that require more thorough study when preparing for seminar classes.

Teaching stylistics to interpreters has its own unique requirements. The key difference is that these
students must not only gain a deep understanding of linguistic styles, speech styles, and individual
authors' styles, but also develop the practical skill of composing texts in various formats—such as
reports, summaries, presentations, and articles. Furthermore, they need to learn how to translate texts
into other languages by selecting appropriate linguistic tools, and, conversely, to account for the fact
that the same idea can be expressed differently across languages when translating into Russian.

Since translation students often specialize in different fields, they will encounter texts from a wide
range of styles: scientific, journalistic, formal/official, and, of course, literary. It is therefore essential
for them to master fundamental concepts like “text," “scientific style,” "journalistic style,” “formal
style,” and "literary style." It's important to note that texts themselves are not the direct object of
linguistic study; rather, they are analyzed by various disciplines depending on their content. While a
pure linguist might see a text merely as a structure where language units are organized in a systematic
way, for a translation student, the informational content of the text is equally significant.

Consequently, a translator must be equally attentive to both the meaning of a text and the specific
language used to conwey fit.

Within university programs, one of the most challenging areas for translation students is mastering
the conventions of formal and business style. They often struggle significantly with applying the correct
stylistic norms when translating business correspondence, contracts, and similar documents. A primary
reason for this difficulty is the limited amount of class time dedicated to formal style in Russian
stylistics courses. Within this brief period, students are expected to internalize the linguistic and
structural norms of the style and learn how to produce various text genres appropriate to different
communicative situations and objectives.

Shifting the discussion to the context of specific academic disciplines, | would like to focus in more
detail on the search for ways to optimize the teaching of theoretical disciplines in the linguistic cycle.
The new understanding of learning goals and the roles of cadets and students in the educational process
requires arethinking of issues related to curriculum content, the organization of the educational process,
teaching technologies, and forms of assessment and evaluation. The answers to these questions are
directly linked to the foundational principles of the specialist training program—its goals and
objectives, and the conditions for its implementation.

The goal of studying the discipline "Stylistics. English Language” is to form and develop
intercultural, communicative, professional, cognitive, and general competence. Within the framework
of the interconnection and interdependence of these competencies, knowledge and skills are
sequentially developed.

Teaching this discipline addresses a whole range of tasks: mastering general cultural, professional,
and military-professional competencies; understanding the stylistic patterns of the target language in
comparison with the Russian language; developing scientific thinking; broadening the students'
horizons and providing them with additional knowledge about the linguistic and cultural situation in
the countries of the target language; and developing the ability to analytically comprehend and
generalize the acquired theoretical knowledge.
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The learning conditions are primarily determined by the number of hours allocated for the course.
The implementation of the program's goals and objectives is carried out in the 8th semester within the
framework of 72 hours. Of these, 48 are classroom hours, and 24 are allocated for independent work.
A clear understanding of the learning goals and working conditions determines the emphasis both in
terms of content and technology, ensures a correct understanding of the lecture course content, and
determines an adequate methodology for organizing this course.

The number of topics to be studied in the stylistics course is quite large, while the number of hours
allocated for this course is very limited. In this regard, the solution to the issue of organizing the material
and the methodology for presenting it becomes extremely important. In our view, the principles of
material organization and presentation can be defined as follows:

— Shifting the emphasis of theoretical courses in favor of the functional component;

— Focusing on the effective elements of the educational process, forming the competencies most

significant for professional activities;

— Relying on the independent work of cadets and students.

We must not forget about interdisciplinary connections, taking into account the fact that this course
is preceded by a course in Russian stylistics, as well as theoretical grammar and lexicology of the
English language.

The modernization of the theoretical course under new conditions, and the assessment of the
competencies formed in cadets and students, should aim to achieve the following goals:

1. Stimulating active and systematic work, both in the classroom and independently, throughout

the entire semester;

2. Implementing regular monitoring of the quality of learning in the discipline.

Achieving these goals is associated with changing the formats of lecture and seminar classes and
using more diverse types of work.

The modernization of work and assessment forms should not come at the expense of the course
content. The teacher must first and foremost ensure the completeness of the content of the discipline
being taught, while taking into account the shift in educational paradigms from teacher-centered to
student-centered and the transition from a teaching model to a learning model.

Conclusion

In conclusion, it is worth noting that teaching theoretical disciplines of a foreign language poses a
special task for the teacher: to convey the information in such a way that this course does not get "lost"
among the vast variety of practical aspects and disciplines, and to instill in the students’ sufficient
interest and motivation to study a subject that is fundamental for linguists.
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AHHOTALHA

B crarbe paccmarpuBaroTcs npo0saeMsl IpenojaBaHus TEOPETUUECKUX AUCIIUIIIINH Ha TpUMeEpe
IPEenoAaBaHUsl TUCHUIIINHBI «CTUITUCTHKA», AaHAIU3UPYIOTCS aKTyalbHble MPOOIEMbl METOAUKU
06y‘ICHI/I$I U HUX COOTBETCTBUEC COBPEMCHHLIM pCaiviaM. BEIsSBIISIIOTCSI  BO3MOKHBIE BapUaHThI
peleHus BBIIIICHa3BaHHBIX TPOOJIEM, a TakKe CITOCOObI YCOBEPIIICHCTBOBAHHUS ITPOIIECca 00ydeHUS
TEOPETUYECKUM TUCHUILINHAM. JOCTHKEHHE MTOCTaBICHHBIX 1IeJIel COMPSHKEHO ¢ MOIU(UKalne
(opMaToB JIEKIIMOHHBIX H CEMHUHAPCKUX 3aHATUH, a TakKe C BHEIpEHHEM 0ojiee pazHOOOpa3HBIX
MeJarornueckux MeToauk. MoaepHusanus GopMm opranuzanuu yaeOHON AEATEIbHOCTH U OICHKA
3HaHWW HE [IOJDKHA OCYIISCTBIIATHCS B YIEpPO COJEp)KaTelbHOMY KOMIIOHEHTY Kypca.
HpeHOIlaBaHI/Ie TCOPCTUUCCKUX JUCHUIIIIMH B PaMKaxX JIMHIBUCTUKU CTABUT NCPCA ICAArorom
0co0yI0 3a/1a4y: JOHECTH MHQPOPMAIIHIO TaKUM 00pa3oM, YTOObI TaHHBIN Kypc HE OKa3aJICsd B TCHH
MHOTOYHCIICHHBIX TPAKTUKO-OPUEHTHPOBAHHBIX ACTIEKTOB U JUCLUHILINH, a TalkKe COPMUPOBATH Y
CTY/IEHTOB JIOCTaTOYHBIH YpOBEHb HMHTEpEca U MOTHUBAIUM K H3YyUCHHIO MPEIMETa, MMEIOIIETO
(bYHI[aMeHTaJ'IBHOG 3HAa4YCHUC AJI MOATIOTOBKH JIMHIBHUCTOB.
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