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Abstract

In our time, environmental issues are becoming increasingly urgent, including climate
change, loss of biodiversity, and pollution. This article discusses the important role of education
in shaping ecological awareness and a responsible attitude toward nature. It emphasizes that the
integration of ecological principles into educational policy helps develop an understanding of
sustainable development and the necessity of harmony between social, economic, and
environmental aspects. The global nature of these problems and the importance of joint efforts
among countries are also highlighted. Teaching students the fundamentals of ecological literacy
fosters the formation of an active civic position and a willingness to participate in international
environmental initiatives. The development of technology opens new pathways for addressing
environmental challenges, and educating students in ecological sciences and technologies
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promotes innovation in this field. The implementation of an ecological agenda in educational
programs plays a key role in preparing future generations to tackle pressing environmental issues
and create a sustainable future for all.
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Introduction

The modern world faces significant environmental challenges, including climate change, loss of
biodiversity, and pollution. Education plays a crucial role in developing ecological awareness among
individuals and encourages a more responsible attitude towards the environment. Integrating
environmental issues into educational policy helps students understand the principles of sustainable
development and the need for balance among social, economic, and ecological aspects.

Environmental problems are global and require collaborative efforts from all countries. Teaching
students about ecological literacy and the importance of environmental preservation fosters civic
engagement and readiness to participate in international environmental initiatives. With advancements
in technology and scientific discoveries, new opportunities arise for addressing environmental issues.
Educating students in environmental sciences and technologies promotes innovation in ecology and
sustainable development.

Incorporating an environmental agenda into education policy is vital for preparing future
generations to tackle pressing environmental challenges and create a sustainable future for everyone.

Main part

Environmental education is a learning process aimed at enhancing students' ecological literacy and
fostering their sense of responsibility towards the environment. Many countries around the world,
including New Zealand, Australia, the United States, Brazil, and others, have implemented national
policies on environmental education following the Thilisi Declaration of 1977 and the Rio de Janeiro
Declaration of 1992. For instance, in South Africa, energy efficiency policies began to be developed in
1992 and were incorporated into the government's White Paper on Education and Training in 1995.

In 1996, South Africa transitioned from developing national educational policy to creating curricula
for environmental education (EE). This shift accelerated the development of educational programs
through the establishment of a Curriculum Initiative. The goal of this initiative was to align policy
efforts in environmental education with curriculum development.

For effective implementation of environmental education policies in schools, it is essential for
school administration to encourage and support a comprehensive approach to environmental education
through school policy. An integrated approach simplifies the planning and execution of educational
policies. The school's environmental education policy should have the backing of the entire school
community, including administrators, parents, teachers, students, and the surrounding community.
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Based on the theory of the policy cycle, which outlines the stages of policy development and
implementation, this policy prescribes a systematic order for initiating and executing policies.
Implementation, as one of the stages of environmental education, was crucial in this study. The theory
has been incorporated into various concepts developed by different authors. Many policymakers and
practitioners formulate concepts during the policy process, where policy selection always takes
precedence, followed by implementation.

The structure of the policy cycle, with some adjustments, serves as a tool for analysis and
recommendations for policymakers, making it more feasible. The theoretical foundation of the policy
cycle involves several stages: agenda setting, policy formulation, legitimization, implementation,
evaluation, and maintenance or termination of the policy.

Policies often establish goals and paths to achieve them. Implementation is defined as the execution
of fundamental policy decisions enshrined in legislation or other acts. The process begins with the enact-
ment of a law, continues with defining policy outcomes, and concludes with a review of core principles.

The study delved into the philosophical perspective on policy implementation, particularly in
relation to the theory of the policy cycle. Constraints on implementation include ineffective execution,
political factors, and a lack of strategic vision. These issues must be critically examined to identify
problems and inaccuracies in the implementation of environmental education policies in schools.

Pragmatism, associated with mixed methods, aims to create flexible and dynamic curricula that can
adapt to the evolving needs of students and society. According to pragmatic philosophy, human actions
are always connected to past experiences and the beliefs that arise from those experiences.

Employing a mixed-methods research approach has allowed for the integration of qualitative and
quantitative data, leading to a better understanding of the issue at hand. There is a need to review and
clarify the objectives and goals of educational programs to make them more specific and
comprehensible for all stakeholders.

The absence of elements that facilitate the implementation of educational policies within the school
system highlights the necessity for improved support and mechanisms for successful policy execution,
including training for teachers and school administrators. There is insufficient knowledge among
teachers and school directors regarding policy development and strategies to support the
implementation of environmental education; thus, training and informing educators about the goals,
methods, and importance of environmental education is critically important.

There is also a need to reassess the objectives of the national curriculum for environmental
education; these goals should be refined and made more specific to ensure the successful realization of
principles related to social and environmental justice and human rights.

Therefore, to enhance the implementation of environmental education policies in schools, it is
essential to clearly define objectives, provide support for educators, raise awareness among teachers
and school leaders, and review national curriculum goals in line with principles of social and
environmental justice.

Researchers affirm that schools are key venues for implementing educational policy. Teachers play
a crucial role in this process by taking responsibility for introducing new regulations and changes into
the educational framework. For effective policy implementation in environmental education, a clear
strategy is necessary. The foundation and rationale of the policy must be clearly defined to address
needs and resolve issues within the education system.

The roles and responsibilities of all stakeholders involved in the implementation process should be
clearly delineated to prevent conflicts and ensure harmonious collaboration. Implementation plans for
educational programs must be tailored to the context in which they will be executed, taking into account
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institutional characteristics. An effective implementation strategy should consider various aspects and
responsibilities of participants in the learning process to ensure successful achievement of established
goals.

Conclusion

Integrating an environmental agenda into educational policy involves incorporating ecological
aspects into curricula, teaching methodologies, and school life. This is a crucial step towards fostering
environmental awareness among students and preparing them for responsible stewardship of the planet.

Some methods to achieve this include:

— Introducing lessons on ecology, sustainable development, conservation, and other environmental

topics into various subject curricula;

— Organizing field trips to nature reserves, raising awareness of local environmental issues, and

participating in clean-up campaigns and tree planting activities;

— Establishing school or university clubs focused on ecology, where students can discuss

environmental challenges and propose solutions;

— Conducting practical sessions on waste sorting, energy conservation, renewable energy sources,

and other aspects of ecological literacy;

— Implementing environmental projects aimed at exploring ecological problems and finding

solutions;

— Including information in curricula about laws and regulations related to environmental protection

and responsible use of natural resources.

By integrating an environmental agenda into educational policy, we can not only enhance students'
ecological literacy but also prepare a new generation for a more responsible approach to our planet.

This integration fosters values of sustainable development among students, which are essential for
preserving nature and ensuring the well-being of future generations. It also promotes critical thinking
and the ability to make informed decisions regarding environmental issues. Teaching ecology and
sustainable development can ignite students' interest in scientific research, technological advancement,
and innovations in the field of ecology. This may lead to new ideas and solutions for addressing global
environmental challenges.

In summary, the incorporation of an environmental agenda into educational policy has numerous
positive aspects that contribute not only to ecological education but also to personal development
among students and their preparation for civic responsibility regarding the future of our planet.
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CTaTh€ pacCMaTpUBAETCs BakHasl pOJib 00pa30BaHUs B (POPMUPOBAHUU IKOJIOTMUECKOTO CO3HAHUS
U OTBETCTBEHHOI'O OTHOIIEHMS K npupoje. IloguepkuBaercs, 4ro MHTErpanus SKOJOTHYECKUX
MPUHLIHUIOB B 00pa30BaTeNbHYIO MOJUTHKY IIOMOTaeT pa3BHUBaTh IMOHHMAaHHE YCTOMYMBOTO
pa3sBUTUST W  HEOOXOOMMOCTh TapMOHHH MEXIy CONHAIBHBIMH, SKOHOMHYECKMMH U
9KOJIOTMYECKUMHU acriekTaMu. Takke oTMedaeTcs II00aabHbIN XapakTep 3TUX MPOo0IeM 1 BaXXKHOCTb
COBMECTHBIX ycHimii crpad. OOydeHHE CTYICHTOB OCHOBAaM 3KOJIOTHYECKOH TPaMOTHOCTH
crocoOCTByeT (OPMHUPOBAHUIO aKTUBHOW I'pakJaHCKOM MO3UIMK U TOTOBHOCTH Y4acTBOBATh B
MEXYHAPOJHBIX JKOJOTMYECKMX HWHHIMATHBaX. Pa3zBUTHE TEXHOJIOIMN OTKPHIBAET HOBBIE IIYTH
JUIL pellieHUs] SKOJOTMYECKUX BBI30OBOB, a OOy4Ye€HHE CTYIEHTOB HKOJOTMYECKUM HayKaM H
TEXHOJIOTUSM CIIOCOOCTBYET MHHOBAIUAM B 3TOI 001acTu. BHeipeHrne 5Konoruyeckoil MoBECTKU B
oOpa3oBaTeiabHble MPOTpaMMbl UIPAET KIIOYEBYIO POJb B MOJATOTOBKE OyAylMX TIOKOJEHUH K
PELICHUIO HACYIIHBIX KOJIOTMYECKUX 33/1a4 U CO3[JAHUI0 YCTOWYMBOTO OYIyLIero JAjsi Beex.
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