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AHHOTAIIUSA

PednekcuBHbIC NEWCTBUS NMPU pEIICHUH 33ad CBS3aHBl C YIPaBJICHUEM, KOHTPOJEM M
OLIEHKOM YEeIOBEKOM COOCTBEHHBIX JEHCTBHH MO JOCTHKEHHIO TpPeOyeMoro pe3ylbTara.
®opmupoBaHue peIeKCUBHBIX JEHCTBUN B HayaJbHOW IIKOJE COCTOUT B TOM, YTO OT
OCYyILIECTBICHUSI (POPMAIIBHBIX PE(PICKCUBHBIX ACHCTBHM, CBSI3aHHBIX NPH PELICHUU 33134 C
0000IIeHHeM MX TOJBKO IO HaOII0JaeMbIM OCOOEHHOCTSAM YCIOBHUH, JETH HEPEexXolsaT K
OCYIIECTBICHUIO COACPIKATEIBHBIX PE(PICKCHBHBIX IEHCTBUH, CBSI3aHHBIX ¢ 0000IIEHNEM 3a/1a4
no crocoOy pemrenusi. Llenb paboTel — HAliTH ycioBUS, crocoOcTByrome HOPMUPOBAHHIO B
HayalbHOM IIKOJNE (B YAacCTHOCTH, Y TPEThEKIACCHUKOB) COJEP)KATEIbHBIX Ppe(IeKCUBHBIX
nevictBuil. ['unoresa: aBTopckas nporpamma «Perynsuusy», npeaHa3HadeHHas 17 POBEACHUs
18 exeHelenpbHBIX TPYNHOBBIX 3aHATUNA IO PEIICHHWI0 TIOUCKOBBIX 3a7ady Hey4eOHOro
COJep’KaHusl,  BBICTYNAeT  yCIOBHEM  OTMEUYEHHOro  QopmupoBaHus.  Pe3ynbTarsl
CBUJETEIBCTBYIOT, UTO CPEIU HIKOJIBHUKOB, 3aHUMAaBIIMXCS MOJIF0/1A 110 HIKOJBHOM Iporpamme
u nporpamme «Perymsius», cTano CylecTBEeHHO O0blIe JeTel, OCYIIECTBUBIINX NP PELICHUN
JMarHOCTMYECKUX 3aau CoJiepKaTeNbHble pe(IeKCUBHbBIE IEHCTBUSA, YEM CPElU IIKOJIbHUKOB,
3aHMMABIIUXCSI TOJBKO IO INKOJBHOM mporpamMe. B Oynymem HEOOXOAMMO U3YyYUTh
BO3MOKHOCTH HPOTrpaMMbl «Perymsius» B COBEPLICHCTBOBAHUU PE(IEKCUBHBIX JECHCTBHH Y
YETBEPOKIACCHUKOB.
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Beenenue

Habmronaromieecs B mociennee BpeMst 0OHOBJICHHE IIKOJIBHBIX IPOTPAMM CBSI3aHO C IMTOBBIIICHUEM
TpeOOBaHUN K ICUXOJOTUYECKOW TOTOBHOCTH IIKOJBHUKOB, HEOOXOJUMOW [UIsi OCBOEHHS OoJee
CJI0)KHOT'0 y4eOHOr0o MaTepHalia, B YaCTHOCTH K YPOBHIO C(HOPMUPOBAHHOCTH Y HUX MO3HABATEIbHBIX
npoueccoB. Cpeu MOCIeIHUX PELIAIONIYI0 POJIb UIPAIOT MBIIIJIEHUE, CBSI3aHHOE C PELIEHUEM 3ajad,
u pedIieKCUBHBIE ACWCTBUS, OOECHeuMBaIOIIMe peryisinuio (ynpaBieHHE, KOHTPOJIb U OICHKY)
MBICIIUTEIIBHOM 1€ATEIbHOCTH, HAallEJICHHON Ha IOCTHXKEHUE TpeOyeMoro pe3yibrara.

[Ipo6nema QopMupoBaHUsS B HAYaJIbHOW INKOJIE Pe(IECKCHBHBIX (M IIHPE — PEryJATHUBHBIX)
JCHCTBUH M3ydaeTcss B TIOCIEIHEEC BpeMs MHOTMMH Iicuxonoramu (cMm, Hampumep, [Laksana,
Wulansari, Sumaryanti, 2021; Muijs, Bokhove, 2020; Perry, Lundie, Golder, 2019]). Paccmorpenue
paboT, TOCBSIIEHHBIX W3YYCHHIO JaHHOW MpoOJIeMbl, MO3BOJISET BBIACIUTh TPU OCHOBHBIX
HaIpaBJIEHUS UCCIICJOBAHUIA.

B nepBom HampaBieHUU paccMaTpUBINCh MHUIMATUBHBIE TEXHOJIOTUH HAaYaJbHOTO OOyueHus,
CIOCOOCTBYIONINE peATH3AINH Y IETEH PeryIsSTUBHBIX JICHCTBUM.

bbulo ycTaHOBIIEHO: MpEAOCTaBICHHE YYE€HHKaM 2 H 4 KJIacCOB CaMOCTOSITENIbHOCTH B
PEryJIMpOBaHUM COOCTBEHHOT'O OOYYEeHHS CIIOCOOCTBOBAIO (DOPMUPOBAHHMIO y HUX 0OOJ€e TOYHOTO
camokoHTposst [Van Loon et al., 2021], B3auMoeiicTBUe yuuTeNns U yYCHHKA C HCIOJb30BAaHUEM
KYpHaJIOB OOy4YeHHsI CHocoOCTBYeT (GOPMHPOBAHUIO y JAETEH peryisuuu y4eOHBIX JeCTBUI
[Branigan, Donaldson, 2020], rubpuaHoe o0y4eH#e, HAlIPaBICHHOE KaK Ha PEryJIsSTHBHBIC HABBIKH,
TaKk ¥ Ha KOTHUTUBHBIE CTpATETHH, CIIOCOOCTBYET OMIKHEMY M JalbHEMY MEPEHOCY YYallUMHCS
perynsaTHBHBIX HaBbIKOB [Schuster, Stebner, Leutner, Wirth, 2020], kadecTBO npernoaBaHus,
MPOSABIISAIONIEECS B KOIHUTHBHOM aKTHBAIlMM YYallMXCS, OKa3blBa€T CYIIECTBEHHOE BIIMSHHE Ha
CTpaTernu pPeryJsilui YYeHHs, MCHoNb3yeMble mkonbHukamu [Rieser et al., 2016], opranuzanms
JMAIIOTOBOM yueOHOM Cpelibl U TPEHUHTA B PETYISIIINKN yUYeOHBIX IeUCTBUN CTIOCOOCTBYIOT YIYUIIICHHIO
MaremMaTtuieckux paccyxacuuii [Kramarski, Mevarech, 2003], peanu3anusi B Ha4aJlbHOW IIKOJIE
psIMOro 00yY€HUs1 U KOTHUTHBHOT'O YYEHUUYECTBA CIIOCOOCTBYIOT OCBOCHHUIO PETYIISITUBHBIX HaBBIKOB
[De Jager, Jansen, Reezigt, Jansen, 2005].

Bo BTOpoM HampaBieHUM H3YYalUCh BO3MOXKHOCTH MO3UTHBHOTO BIHSHHUS PETYIATUBHBIX
CTpaTeruii B JEATEIBHOCTH TMperojaBaTeieil Ha ydeOHbIe YCHeXH MIKOIHHUKOB U Pa3BUTHE HX
JUYHOCTHBIX 0COOEHHOCTEH.

bei10 mOKa3aHO: peryiasTUBHBIA TOAXOJ TMPH HM3YYCHHH €CTECTBEHHBIX HAyK, CBSI3aHHBIA C
WCCIIEIOBAaHNEM KOTHUTHBHBIX 3HAHUWM, TPUMEHEHHEM JCWCTBHA U OIICHKOW OBJIAJCHUS
PETYNATUBHBIMU HaBBIKAMH, TMOKa3al CBOK 3()PEeKTUBHOCTH B OOYYEHHH MIIAIINX IIKOJLHUKOB
[Corrales-Pefia, Quifiones Reyna, Silva-Téllez, 2020], ™eTakorHUTHBHBIE OOyYarOIIHe
BMEIIATENbCTBA, CBA3aHHbIE C MPUMEHEHHEM KOHIIETITYaIbHBIX KapT U METO/AA Pa3MbIIIEHUS BCIYX,
HUMEIOT CEPhEe3HOE 3HAUCHHUE B TIOJIICPIKKE PA3BUTHUS PETYISATUBHBIX 3HAHUN Y MIIQJIIUX IIKOJTFHUKOB
[Pedone, 2014], co3maHre METaKOTHUTHBHOM CPE/IbI IPH OCBOSHUH HAYAJIbHBIX IIKOJIBHBIX MPEIMETOB
croco0cTByeT (OPMUPOBAHUIO Y AETEH PEryNSINH, CBSI3aHHOW C MpHEMaMM YIPABIIEHUS CBOUMHU
JEWCTBUAMH, METOIaMHU UX KOHTpoJs u onerku [Larkin, 2010], mpuMeHeHHEe 3CKTPOHHON MOIEITH
KOHTEKCTHOTO OOYYeHHMs, CO3JJaHHOW Ha OCHOBE METAllO3HAHUS, MO3BOJIACT YIYUYIINTh HAaBBIKU
pemieHust mpoOsieM ydammxcs HauvanbHou 1mkosibl [Ahdhianto, Putra, Thohir, Mas'ula, 2021],
nporpamma  «Camoperynupyemoii paspabotku crpateruii (SRSD)», peanmmsyromass OCHOBHBIC
(GyHKIIMM MeTarno3HaHus, (OpMHUpPYET HaBBIKU HAIMCAHUS PACCKA30B y yUYAIIMXCS HAYaTbHOM IIKOJIbI
[Banuwa, Maulina, Widyasari, 2018], mpuMeHeHHe B MpenoJaBaHUKM IMOPTYTAILCKOTO S3bIKA
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PETYJIATUBHBIX CTpATETUii, CBA3aHHBIX CO CKPUHUHIOM, TMarHOCTUKOM, BMEIIATEIILCTBOM U OLICHKOM,
CIOCOOCTBYIOT CYIIECTBEHHOMY YIIYYIICHHIO KadecTBa oOydenus [Abreu, Mattos, de A., Helena,
2021].

B tpeThem HampaBiIeHUH H3y4aIOCh 3HAYCHHE PETYISITHBHBIX HABBIKOB JIeTeil B 00y4ueHnu. bputo
oOHapyKeHO: B MpOIleCCe€ MOHUTOPUHIa OOYYEHMsI PEryJSTUBHbIE HABBIKM YYHUTHIBAIOTCA Kak
CYIIECTBEHHAss CTOPOHA jJearenbHOCTH yueHMKOB [Roebers, Krebs, Roderer, 2014], obecrneuenue
YU4EHUKAM OCBOCHHS CTPATETHUH CaMOPETyJIUpPyeMOro OOy4YeHHUsS TO3BOJISET TOBBICUTH KadeCTBO
MMOHUMAaHMsI TEKCTOB 1O OOIIecTBeHHBIM Haykam [Ronqui, Sanchez, Trias, 2021], dbopmupoBanue
PEryNATUBHBIX JEHCTBUI y JeTeil ¢ CHUHAPOMOM JAeQUINTa BHUMAHUS W TUIEPAKTUBHOCTBHIO
CIOCOOCTBYET Y HHMX IOBBIIICHHIO MOTHBAIMK K 00ydenuto [Zheng et al., 2021], MeTakOrHUTHBHAS
perymsiius BBICTYIA€T OCHOBOM CAMOPETYJIUPYEMOro CTHISI OOy4deHHs U (OPMHUPYET OXKHIAHMS
pe3yabTaTOB 00yUEHUs MPU M3yUICHUH sI3bIKa U MaTeMaTukH [ Stephanou, Mpiontini, 2017].

AHanu3 copepKaHus OTMEUYEHHBIX pabOT CBUIETENLCTBYET O TOM, YTO MCCIIEOBATEIN MPOBOIST
AKCIIEPUMEHTHI Yallle BCEro Ha MaTepualie U3y4eHus JeTbMH IKOJIbHBIX AUCLHUIIINH, B YACTHOCTH, IPU
pelieHny yuyeOHbIX 3a/1a4.

MeI roiaraem, 4To PEeryJISTUBHBIC, B YaCTHOCTH pe(ICKCUBHBIC, JCHCTBHS BO3MOXKHO M3y4aTh Ha
MaTepuase Hey4eOHbIX 3a/1a4 UTPOBOr0, 3aHUMATEILHOT0 Xapakrepa. B 3ToM ciyyae penieHue Kaxaon
MOCNEAYIONEeH 3a7auyu CBS3aHO C HOBBIMHM IOMCKOBBIMU JCMCTBUSIMH. JTO TO3BOJSET Oolee
KOHKpPETHO paccMaTpuUBaTh peanu3aluio pedIeKCUBHBIX JIEHCTBUM, CBS3aHHBIX C YIIPABJICHUEM,
KOHTPOJIEM M OIICHKONM TOMCKOBBIX JCHCTBUM, HAINpaBICHHBIX HA JIOCTHXKEHUE pE3yJbTara,
OTBEUAIOLIETr0 TPEOOBAHUAM 3a/1a4H.

Hamia wuccnenoBatenbckas mnpakthka [Zak, 2004] mokaszama, uro Onarogaps HeydeOHOMY
COJICPKAHUIO TPUMEHEHUE TAKUX 3aJa4 IMO3BOJISIET YBEIMYHMTh YHUCIO JETE€H, KOTOpPbIE MOTYT
y4acTBOBaTh B HMCCJEAOBAHHSAX. B yacTHOCTH, MBI HAONIOAAM, YTO TUIOXO YCIEBAIOIIHME JETH C
WHTEPECOM yUYacCTBYIOT B PEIICHUHU TaKHUX 3a7a4, IOTOMY YTO UM HE HY>KHO OTUPATHCS Ha IIKOJIbHBIC
3HAHUA U, TAKUM 00pa30M, HET OCHOBAHUM I BOBHUKHOBEHHS TPEBOXKHOCTH.

MeTon0a0rnyeckoi OCHOBOM HAIIEro MCCIEJOBAaHUS BBICTYNAET JEATEIbHOCTHBIM MOAXOJA B
MICUXOJIOTHH, NTPEAIoKEeHHBIN B Poccuu u pazpabaTbiBaeMblil KOrOPTOM M3BECTHBIX Mcuxoioros: C.JI.
Pyounmreitn [Rubinshtein, 2015], A.H. Jleoutses [Leontiev, 2009], B.B. IaBbiioB [Davydov, 2008].

B pamMkax 3TOro moaxonaa cuuTaeTcs, 4To JeHCTBUE YeloBeKka (OPMUPYETCS B AESITEILHOCTH B TOM
Mepe, B KaKOW YCHEUIHOCTh 3TOW JEATENbHOCTH 3aBUCUT OT BBIMOJHEHHUS 3TOTO AeUCTBUsA. MbI
rmojlaraéM B CBSI3M C OTHUM, YTO BBINOJHEHWE 3aJlaHWi — () HaWTH OTBET K 3ajladye, ONMHpasch Ha
coJepKaHUE YCIOBUS W Bompoca; (0) HaWTH BOMPOC K 3aade, OMUPAsCh €€ YCJIOBHS; HaWTH
HEJOCTAIONIYIO YacTh YCIOBUH, ONMUPAsCh Ha JaHHYIO YacTh YCIOBUHM U BOIPOC — MPEJICTABIISAET COOOM
JEeSTeNbHOCTD, JUIsl YCHEIIHOCTH KOTOpPOW HEOOXOIUMO BBIMIOJIHEHHE pedieKcuu, CBS3aHHOW C
yIpaBJIeHUEM, KOHTPOJIEM U OIEHKOW CIIOCOOOB JIEHCTBHI, HAITPaBICHHBIX HAa TIOMCK OTBETA 3aJ1a4H,
BOIIPOCA U HEIOCTAIOIIEN YaCTH €€ YCIOBUU.

Hacrosimiee wuccrnenoBanue ObLIO HAMpaBiICHO HA M3YyYEHUE Yy MIAQAIMIUX IIKOJILHUKOB
pedIIeKCUBHBIX ACWCTBUMN, CBA3aHHBIX C pelleHueM 3aaad. [Ipu 3TOM MBI OCHOBBIBAUCH HA TEOPUU
B.B. laBb110Ba, B KOTOPOU pa3pabOTaHbI MPEACTABICHHUS O JIBYX THUIIaX MBIIUICHHUS: TEOPETHIECKOM
Y OMITUPUIECKOM.

B pamkax Bo3spenuit B.B. JlaBbimoBa peduiekcuBHBIE JAEHCTBHS TPH  OCYIIECTBICHUHU
TEOPETUUECKOT0 MBIILJICHUS B MPOLECCE PEIICHUS 3a/1aul HApPaBIICHbl HA PACKPBITHE B3aUMOCBSI3EH
YCIOBHH 3a7ad M crmocoba JeHCTBHA. DTO TO3BOJSIET BBIJACIHTH CYIICCTBEHHBIC OTHOIICHHS B
YCIIOBUSX 33/1a4 KaK OCHOBAHUS MCIIOJIb30BaHMSI HAWAEHHOTO crnoco0a AeWCTBHUM Ui JOCTHKEHUS
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Tpedyemoro pe3ynbpTaTa. [lomobHoro poaa peduiekcuBHbIE AEUCTBUS XapaKTepu3ytoTcs B Tpyaax B.B.
JlaBb110Ba Kak BHYTPEHHUE U COJIEPKATEIbHBIE.

[Tpu OCyIIECTBICHUH 3MITUPUYECKOTO MBIIIICHHUS B MPOLIECCE PEHICHUS 33a1a4uu pedIeKCUBHBIC
JCHCTBHUS HAmNpaBlIeHbl Ha YyYeT KOHKPETHBIX HAOIIOAAeMbBIX Omepanuid, HEOOXOIUMBIX s
BBINIOJTHEHUS criocoba pemeHus. [lonobHoro pona peduiekcUBHBIE EHCTBUS XapaKTEPU3YIOTCS Kak
BHEUIHHNE U (hOpMaJIbHBIE.

OO01mas 1eNTb HAIIeTo MCCIICIOBAaHUS COCTOSIIA B MOUCKE (HE CBS3aHHBIX ¢ 0OYYEHHEM B IIKOJIC)
ycIoBUi (GOpMHUPOBAHUS COIEPIKATEITHHBIX PEPIICKCHBHBIX JEHCTBUH y TPEThEKIACCHUKOB. 11 3TOTO
Hamu ObLIa paspaboraHa mporpamMma «Perymsiusy, couepskaiias pa3HOro poja IMOUCKOBBIEC 3a/1a4u
HeyueOHoro cozepxanus. [Iporpamma npeanasHauanach AJis MPOBEACHUS 3aHATHII BO BHEYpPOUYHOE
BpeMs.

KonkpetHasi 1enp paccMaTpUBaEMOTO MCCIEIOBAHUS COCTOsUIa B ONPEACIICHUU XapakTepa
BIIUSIHUSL OTMEUEHHOW MPOrPaMMBbl Ha MOBBIIIEHNE HHTEHCUBHOCTU ()OPMUPOBAHUS COAEPKATEITBHBIX
pednekcuBHbIX aevicTBuil. McnbityembiMu Obimu 106 yuyeHHKOB. B KOHTpOJIBHYIO ITpyHy BOILIO 52
YYeHHKa, KOTOPBIC B TCUCHUE YICOHOTO rojia TOCEIIaId 3aHATHS TOJIBKO MO IIKOJIBHOM MporpaMme.
DKCHEPUMEHTAIBHYIO TPYIIY COCTaBIWIM 54 yYeHHKA, KOTOPhIE B TEUEHHE YUYEOHOTO T0/Ia MOCEIIaln
3aHSATHS 110 HIKOJIBHOM IPOrpaMMe U BO BTOPOM MOJIYTOJUHU YIaCTBOBAIH B 18 3aHATHSX 1O IpOrpaMme
«Perysiuus».

MaTepl/IaJIbI " METOAbI

HccnenoBanue Bkmouyaso Tpu dTana. Ha mepBoM stame (sHBapb) ONpEAEsIOCh YHUCIIO
UCHBITYEMBIX B KOHTPOJBHOM U AKCIEPUMEHTAJIbHON IPYMIaxX, OCYIIECTBIISIOIINX COJEPKaTEIbHbIE
peryisaTUBHBIE NEUCTBUS NPHU peuieHuH 3anad. Ha BTOpOM drtare ¢ 9KCHEpUMEHTAIBHON IPYIIION
npoBeseHo 18 3aHATHH (0AMH pa3 B HEJENI0 BO BHEYPOUHOE BpeMsl IO OJHOMY 4acy) Mo MporpaMmme
«Perymsiuusa». Ha Tperbem stane (Mail) netu o0eux rpymn pelaiy Te )K€ 33Ja4yM, 4TO U Ha IepBOM
JTare.

CopepxaHue nmporpamMMbl BKIIIOYAeT 18 THUIIOB MOMCKOBBIX 33/a4 HEY4eOHOTOo coaepKaHus: 6
TUIIOB CIOKETHO-JIOTMYECKUX 3a]1a4, CBSI3aHHBIX C PacCyXJIE€HUEM, 6 TUIIOB KOMITapaTUBHBIX 3aj]ady,
CBSI3aHHBIX C COIOCTABJICHUEM IeOMETPUYECKUX UTyp pa3HOM (GopMbl, 6 TUTIOB MapUIPYTHBIX 33734,
CBSI3aHHBIX C MBICJIEHHBIM IIepeMellleHeM BOOOpaXkaeMbIX epCOHa)KeH 10 UTPOBOMY IOJIIO HA OCHOBE
YCIIOBHBIX MTPAaBHIL

Ha xaxxaoM 3aHsTUM pemiaroTes 3aJadu oJHoro tuna. [Ipu 3ToM CIOXKHOCTH 3aJa4 Ha 3aHITHH
IIOCTETIEHHO BO3PACTaeT: B Hayalle JAlOTCs 3aJauM, I/I€ HY)KHO CHEJIaTh BBIBOJ U3 JIBYX CYXKJIEHUH,
CPaBHUTH JIBE-TPU T'€OMETpHUECKUE (GUTYpHI, HATH J1Ba TIepeMeleHHs] BOOOpaXkaeMbIX IepcoHaxell,
a B KOHIIE MPEJIaratoTcst 3aJ1a4u, TJIe HY>KHO CJIeaTh BBIBOJI U3 YETHIPEX CY>KICHHM, CPABHUTH I1€CTh-
CeMb IreOMETpUYECKUX (PUryp, HAUTH YEThIpe-TIATh NEepPEMENIeHU BOOOpakaeMbIX MEPCOHAKEH.

Kaxnplif TUn 3a7a4y Ha 3aHATUM UMEET ISATh BEpCUil: TpU CTPYKTypHble — (1) Haiitu oTBer, (2)
HaiiTu Borpoc, (3) HaliTH YacTh HA4YaJbHBIX YCIOBUH U JIBE MO3ULMOHHBIE: (4) MPOBEPUTH BapUAHTHI
pelieHrs 3amauu Juis BbIOOpa BEPHOro OTBETa, (5) MpOBEpUTH BapUaHTHI pElIeHUs ISl BbIOOpa
HEBEPHOI'0 OTBETA.

2.1. CroKeTHO-JIOrMYECKHE 3aJa4H.

Tun 1, nHannpumep: «Anuk, Boa u Oier yuTany KHUTU: OJIMH — O HACEKOMBIX, OJJMH — O MTHIIAX,
OJIUH — O pbIOax. ANMK He YnTal o nTuiax. BoBa unrtano peidax. UYto unrtan Ammk?».

Tun 2, nanpumep: «Kats, Mama u Jlena nocnanu nomapku: asoe — B Tymy, ogHa — B Yy. Jlena
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nocnana B Tyny. Kyna nonanu nogapku Katu?».
Tun 3, nanpumep: «Ha cTeHe pa3HbIMU KpacKaMy Halucalld CJIOBa:
KOJI KWJIb CETbH

VY cHuHEro u KpacHOTO CJIOB COBIAJaeT HadalbHas OyKBa, Y KPAaCHOTO U 3€JIEHOTO — IOCIIEIHSS.
Kakoe cioBo kpacHoe?»

Tun 4, nanpumep: «Oner u Urops urpanu kyoukamu ¢ mudpamu. Oner coctaBui yucio 624.
[Torom momeHsin Kyouku, u crano 426. Urops coctaBuil 4uciao 735 ¥ MOTOM MOMEHSIT KyOHKH, KaKk
Oumner. Uto y HEro noay4unaocb?»

Tun 5, nanpumep: «/{uma, I'ena n BoBa Kynuiu mo miamnke: oJHa Ianka — TeMHas OoJibluas,
Ipyras — TeMHasi MaJleHbKas, TpeThs — cBetiag Oombiias. lanku J{umer u ['enbl — ogHOrO 11BETA, a
manku y I'ensl 1 BoBbl — o1HOr0 pazmepa. ¥ koro TemMHast 0oJipliasi mamnka?»

Tun 6, Hanpumep: «Ha nyakare CHHUM U KpaCHBIM LIBETOM HAIHMCAJIM JIBA CJIOBA:

PEKA
MOPE

Cunee cnoBo BhIie kpacHoro. Kakoro nisera cioo MOPE?»

Ha nro6om u3 6 3aHsATHIA 1€TH pelialoT S5 BepCuil 3aia4d Kaxaoro Tuna. B yactHocTH, Ha IepBOM
3aHSTUHU [IpeJIaraeTcs peuarb Takue BEpCUHu.

Ne 1, nanpumep: «Ons, Upa u Ans kuganu Mad. Onst kunyina gansiie Bepol, Bepa — nanbiie AHu.
Kt0 kunyn naneie Bcex?»

Ne 2, nanpumep: «Ons, Mpa n Ans noBunu myx. Onst moiimana 6onbaie myx, dem Hpa. Ons
noiimasa Oonblle Myx, yeM AHs».

Kakoii Bompoc nmoaxoaut k ycioButo 3anaun: (a) Kto moiiman Gonbie Omu? (6) Kto moiiman
6ompiie Auu? (B) Kto noiiman menbiiie Aau?»

Ne 3, nanpumep: «Ons1, Upa u A muisiu uepes pexy. Oust msuia Obictpee  Upsl. [...... ]. Kto
TLJTBLT OBICTpEE BCEX ?»

Kakux cBepeHuii He XBaTaeT B yCIOBHH 33aJa4M, YTOOBI OTBETUTH Ha ee Bompoc? (a) Upa mibiia
MeanienHee Anu. (6) Aus rubuia Osictpee Onu, (B) AHs miblia MeaieHHee Vsl

Ne 4, nanpumep: «Anuk, Muma u luma permmnu 3anauy: «Oms, Upa u Aus yuriu npasuia. Onst
yuuna ayqiie Hpsl, Ans yuuna xyxke Mpel. Ko yuun nydme Bcex?» OtBertsl: (a) Upa, (0) AHs, (B)
Omnst. Anuk BeIOpan oteet (a). Muma — otet (0) Jluma — otBeT (B). KTO BBIOpan npaBuibHBINA OTBET?

Ne 5, nanpumep: «Anuk, Muma u Jluma permminu 3agauy: «Ous, Upa u Ans counssanu cruxu. Ons
counnmna Oonbie Mpel. Ans counnmia Onu. Kto counnun 6onbie Becex?» OtBetsl: (a) Ang, (0) Ons,
(B) Upa. Anuxk BbiOpan otBet (0). Muia — otser (B), luma — otBeT (a). KTo BbIOpan Hemnpas

2.2. KoMmnapaTuBHbIE 33/1a4H.

[Ilecth TMIIOB KOMIIAPATUBHBIX 33/1a4 PEIIAIOTCS HA OCHOBE aHAJIM3a AJIEMEHTOB F'€OMETPUUECKUX

¢buryp (puc 1):

"< @ O _IRIIRE N e A

1 2 3 4 5 6 7

Pucynok 1 - @urypsi

Formation of reflective actions in primary school



260 Psychology. Historical-critical Reviews and Current Researches. 2023, Vol. 12, Is. 10A

Tun 1, Hanpumep: «Durypsr 1, 4, 5. Y kakoit ¢purypsi, 4 unu 5, 6071bIIe OJUHAKOBBIX TPU3HAKOB
¢ ¢urypoit 1?»

Tun 2, nanpumep: «®@urypsr 2, 3, 6. Y xakoil purypsl, 3 uinu 4, MEHbIIE PA3HBIX MPU3HAKOB C
¢burypoii 2?7»

Tun 3, Hanpumep: «Purypsl 1 — 7. YV kakoit GUTYpBI €CTh IO OJJHOMY OJHWHAKOBOMY IPU3HAKY C
¢durypamu 1 u 2?7»

Tun 4, nanpumep: «@urypsl 1-7. VY kxakoil Gurypsl ecTb 1Mo OAHOMY pazHOMY IPHU3HAKY C
¢burypamu 5 u 3?7»

Tun 5, Hanpumep: «®Purypsl 1-7. Y kakoi GUTYphI €CTh IO OJHOMY OJIMHAKOBOMY IPH3HAKY C
¢durypamu 1,4 u2?»

Tun 6, Hanpumep: «Purypsl 1-7. ¥V kakoi (urypsl ecTb 1Mo OJHOMY Pa3HOMY INPHU3HAKY C
burypamu 7, 1 u 57»

Ha xaxmom 3aHSATUU I€TH pelatoT 5 BepCHil 3a/1a4 OJJHOTO TUIIA, HAIIpUMep, Tumna 1.

Ne 1, nanpumep: «@urypsi 1, 4, 6. Kakas durypa, 1 unu 6, umeet 60J1b111€ OJMHAKOBBIX TPU3HAKOB
¢ gurypoit 47»

Ne 2, nanpumep: «durypsl 2, 4, 5, 7. Kakoit Bonpoc moaxoauT ajist otBeTa «durypa 2»:

a) Kakas ¢urypa umeer aBa pa3sHbIX npu3Haka ¢ Gurypou 7?7»

0) Kakas ¢urypa umeer ouH pasHblil mpusHaKk ¢ Gpurypou 7?7»

B) Kakas ¢urypa umeer oa1H 0AMHAKOBBIN NpU3HAK ¢ GUTYpor 57»

Ne 3, nanpumep: «®urypsr 1, 4. Kakas ¢purypa umeer aBa pa3HbIX MpHU3HAKA ¢ GUTypoid 47»

Kakas tpeThs ¢purypa HyXHa Juist OTBETa Ha 3TOT BOMPOC:

a) ¢urypa 6, 6) purypa 7, B) purypa 5.

Ne 4, nanpumep: «luma, JInza u XKens pemrnn 3anauy: «durypst 1 — 7. Kakas ¢purypa umeer nsa
OJIMHAKOBBIX IIPHU3HaKa ¢ purypoit 5?»

Otsetol: (a) durypa 1, (6) purypa 3, (B) urypa 3. JIuza Beibpana otser (a). uma — otset (0).
XKens — otBet (B). KTo caenan npaBuibHbIM BEIOOP?

Ne 5, narmpumep: «Ilets, Mama u Ceera pemmnu 3anauy: «@urypst 1 - 7. Kakas ¢urypa umeer 1sa
pa3HbIX IpHU3HAKa ¢ PUTypoit 57»

OtBetol: (a) purypa 2, (0) durypa 3, (B) purypa 6. Mama BeiOpana otset (a). [lets — otBet (0).
Cgera — otBeT (B). KTo cnenan HeBepHBIi BEIOOP?»

2.3. MapuipyTHble 3a/1auu.

6 TUNOB MapIIPYTHBIX 3aJad pELIAlOTCS IyTEeM aHaju3a IepeMenieHni BooOpajkaeMbIX
MEPCOHAKEN Ha OCHOBE OMPEACIICHHBIX MPABHJI IO UTPOBOMY IOJIF0, HA KOTOPOM pacmojiaratores 25
OyKB 11O BEPTUKAJIH U TI0 TOPU3OHTAIH (pUc.2):

A B B T [

s l=Tes
= QXX

o= W
E«wox
E'G*I:iyq

Pucynok 2 - UrpoBoe mnoJie

Tun 1, nanpumep: «Kakue nBa mara caenana kypuua ot JI k T?»
[TpaBuno: 1) BooOpaxkaemsblii mepcoHaxxk «Kypuma» nemaer pasHple Iaru: a) mnpsMo, T.e. K
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cocenHe Oykse 1o BepTukanu (Hanpumep, oT H k 3 wim k T) wim o ropusodtanu (Harpumep, ot H
k O umu M); 0) HauCKoCh, T.€. Mo nuaroHau, Hanpumep, oT H k XK unu U wim V wnm C; 3) kypuna
HE MOJKET Jie1aTh MOAPS] /IBa 11ara npsiMo WM JBa Il1ara HAauCKoCh.

Pemenue: JI-M —T.

Tun 2, nanpumep: «Kakue na npbikka caenana codbaka ot K k E?»

[TpaBuiio: 1) BooOpaxaemsl nepcoHaxk «CoOakay JenaeT pa3Hble MPBDKKU: a) MPSAMO, T.€. Yepes
OykBy 1o BepTukanu (Hanpumep, oT H k B nnu Y) wnm o ropusonTanu (manpumep, ot H k JI wn I1);
0) HaUCKOCH, T.€. 0 nuaronanu, Harpumep, ot H k [l mwimm A wm X v 11; 3) co6aka He MOXET AenaTh
JIBA OJJUHAKOBBIX MPbDKKA (MIPSIMO MJIM HAUCKOCH) MOAPSI.

Pemenmne: JI—H — JI.

Tun 3, nanpumep: «Kakue qBa npbbkKa caenana komka ot JI k ¥Y7»

[IpaBuno: 1) BooOpakaembl iepcoHax «Korkay mperaetT Mexay OyKBaMu HaAUCKOCH (HalpuMep,
ot 6ykBbl H k 0ykBe E win b wu I win K wn @ wu L wou L wom P),

Pemenne: JI-11- V.

Tun 4, nanpumep: «Kakue yeTbipe nepemMelieHus cienanu Kypuna u cooaka ot JI k @?» [pasuio:
1) kypua u cobaka nepeMenarTcs o O4epe/IH, 2) KypHlla araeT cHadaia npsiMo, 3aTeM — HauCKOCh,
3) cobaka mpbIraeT cHavaja MpsMo, 3aTeM — HAaHCKOCh.

Pewenne: 1-M—-b—-3 - ®.

Tun 5, nanpumep: «Kakue yeTbipe nepemenieHus caenanu kypuna u komka ot C k 3?» [IpaBuio:
1) Kypuua 1 Kollka nepemMeIarTcs o o4epeu, 2) Kypuiia araeT cHadyaja npsiMmo, 3aTeM — HauCKOCbh,
3) KoIIKa MphIraeT MeXAy OyKBaMH HaUCKOCh.

Pemenne: C—T-U-11-3.

Tun 6, Hanpumep: «Kakue yeTsipe nepemenieHus cienaim codaka u komka ot P k I?» [Ipasuio:
1) coGaka u KoIllka IepeMeIarTCs 1Mo o4epe/u, 2) codaka mpbIracT CHavaia mpsiMo, 3aTeM — HAalCKOCh,
3) KoIIKa MphIraeT MeXAy OyKBaMH HaUCKOCh.

Pewenne: P-T - - C - 111

Ha nepBoM 3aHATHH C 3a/la4aMu IIEPBOTO TUIA MIPEUIaraloTcs Takue, HalpuMmep, MATh BEpCUil.

Ne 1: 3amada Ha MoMCK MapuIpyTa NepeMENICHU MEePCOHAKEN NMPU U3BECTHOW €ro Ha4aJlbHOM U
KOHEYHOH KJeTKax, HanpuMmep: «Kakue nBa mepeMerieHus caenaiga Kypuua, ytoOsl nmonacts oT C k
O”»

Ne 2: 3amaya Ha MOMCK KOHEUHOW KJIETKH MaplIpyTa MEPEMEIIEHNN IEPCOHAXEN MTPU N3BECTHON
HavanpHOU KieTke, Hanmpumep: «K kakoi OykBe momnana Kypuua 3a jBa nepemerienus ot JI x 1] nium
q?»

Ne 3: 3amaua Ha MOMCK HaYaJIbHOM KJIETKU MaplIpyTa MEpEeMEIICHUN IEPCOHAXEN pU N3BECTHON
KOHEUHOM KJIeTKe, HarpuMep: «OT Kakoil OyKBbI IoMana Kypulia 3a Ba nepeMeIieHus Kk Oykse 3: oT
OykBbl Y unu O?7»

Ne 4, nwanpumep: «l'ans, Hama n @ens pemmnm 3agady: «Kakue Tpu mepemenieHus caenana
Kypu1ua, yToos! monacts ot XK k D?»

Oteetsl: () K—-H-O0-D,(6) K- H-VY-D,(B) XK-3-0—-D?

["ans BeIOpasa otet (a). Hama — otBet (6). @ens — orseT (B). KTo cnenan npaBuiIbHbIN BEIOOP?»

Ne 5, manpumep: «Bans, Jluza n Cama pemmnu 3anaudy: «Kakwe Tpu nepeMmenieHus ciaeiajia
Kypu1a, yToob! monacts ot OykBbI K k Oykse LL7»

Oteets: () K-O-VY-II,0)K-IIT-®-UI, (B) K-TI-Y — I?»

Bans BeiOpana otet (B). Camra — otBer (0). JIuza — otBet (). KTo caenan HenmpaBuibHBIN BBIOOP?»

2.4. BHeypouHbI€ 3aHATHS.

Formation of reflective actions in primary school
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Jlro60e 3anaTue no nporpamMme «Perynsauus» COCTOUT U3 TPEX AMHU3O0JI0B.

B nepBom snu3oje (0koi0 15 MUHYT) mefgaror BMecTe ¢ JETbMH OOCY>KIaeT BapUaHThI PeIleHUs
OJTHOM 3a/la4ll TOTO THUIA, KOTOPBIM OyJdeT Ha JaHHOM 3aHITHH. JTO TpeOyercs, 4ToOBl JIeTH
pa3zobpanuch, Kakue ASHCTBHUSI HEOOXOAMMBI IS PEIICHUS 3a/1a4U U KaK UX MOXHO BBITIOJTHUTS. [Ipn
3TOM JIETSIM TOKa3bIBAJICA aHAJIU3 YCIOBUH 33J1a4d U TO, KaK YIPABJISATh NOMCKOBBIMU JCHCTBUAMU,
KOHTPOJIMPOBATH U OLICHUBATh UX BBINOIHEHUE. CMBICI TAKOIO ITOKAa3a CBS3aH C COBEPIIEHCTBOBAHUEM
PEryJIITUBHBIX JEHCTBUHU.

Bo BrOopom smuzone (oxosio 30 MUHYT) MIKOJBHUKH CAMOCTOSITENbHO pemanu 12 — 15 3apay,
MIPUMEHSSI 3HAHUS, TTOJIyYEHHBIE B IIEPBOM SU30/1€ 3aHSTHS.

B Ttperbem snmzone (okojgo 15 MHHYT) MOBOAMIIACH IMPOBEPKA PELICHHM, MOJTYYEHHBIX NpPU
caMOCTOATENbHON paboTe. OTMeUasi BEpHbIE pEIIeHUs, YIUTEIIb OCHOBHOE BHUMAHHUE HAIIPaBJIsET HA
HEBEpHBIE PEICHUS M CHOBA, KaK B IEPBOM OJIIM30/Ie, PACCMATPUBAIOTCS CIIOCOOBI YIpPaBIICHUS,
KOHTPOJISI U OLEHKH JIEHCTBUI 110 PEIICHUIO 3a/1a4.

2.5. Jlmarnoctuka peIeKCHBHBIX JCHCTBUMN.

Kak ormewasioch, Ha MEpBOM M HA TPEThEM dTanax HCCICAOBAHMS C JETbMU KOHTPOJIBHOU M
9KCIEPUMEHTAIBHON TPYNI MPOBOJMIIOCH JMATHOCTHYECKOE 3aHATHE, T MPEIIarajoch PEIIuTh
3aauu aBTOpcKoi meroauku «Oomens» [Zak, 2007].

KaxxgoMy yueHuky naBascst 6J1aHK ¢ ABYMSI TPEHUPOBOYHBIMU U TPEMSI OCHOBHBIMU 3a/1adyaMH, a
TaKXe C MAThIO CYKJICHUSMH, XapaKTePU3YIOLIMMH OCHOBHBIE 33]a4H.

BJIAHK
Tpenuposounvie 3a0auu
(nBa nercTBUS)
1.P O C-------- CPA
2.MT' 11 B -------- BIIATM

OcHosHble npobiembl
(Tpu nercTBUA)

I.4YAOYEH ---------- AIAYOUNE
22JOMBHAT ---------- HATJIMB
3.0 I XY I -------- O M XU ILY
Cyarcoenus

1. Tpu 3a1a4u MOXOXKH.
2. Tpu 3amaun pa3HbIe.
3. 3amaum 1 1 2 mOX0XH, a 3a7a4a 3 OTIIMYAeTCI OT HUX.
4. 3amaun 1 u 3 mOX0KH, a 3a71a4a 2 OTIINYAETCSI OT HUX.

5. 3amaum 2 1 3 moxoxku, a 3a71a4a 1 oTimyaeTcs OT HUX.
* * *

Pucynok 3 — baank

[lepen pemieHreM TPEHUPOBOUYHBIX M OCHOBHBIX 3ajad JETH IOJ PYKOBOJCTBOM YYHUTENs
ocBauBasii (opMajbHbIE MpaBHUJIa PELICHHUS 33Jay 3TOr0 THUMa. B 4yacTHOCTHU, OJHO NEHCTBUE NPHU
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peLIeHNH TAaKUX 3a/1a4 COCTOMT B OJHOBPEMEHHOM B3aUMHOM OOMEHE MECTaMHM JOObIX JBYX OYKB,
Hanpumep, nocienosareiabHocTh OykB K P C 3a oiHO neiicTBue npeobpa3yercs B 10CIEA0BaTENIbHOCTh
— P K C (mensitorcss mectamu 0ykBol K u P) mim mocnenoBarensHocTh B JI T @ mpeobOpasyercs B
nocaenoBarenbHocTs @ /1 T B.

3arem o0CyXIanoch pemieHre 3amaun B aBa aeiicteus, Hanpumep: I' C X 3 — 3 X C I'. B aroit
3aJjaue NepBbIM JIEHCTBUEM MOXKET ObITh B3aUMOOOMeH MecTaMu OykB I” u 3, a BTOpbIM JeHCTBHEM —
oykB C u X nim, Ha000poT, cHauana MeHsroTcs mectamu OykBel C u X, 3atem — OykBbl [ 1 3.

[IIkoibHUKAaM TOBOPWIIM, YTO MEHSAIOTCS MECTaMHU TOJIBKO OYKBBI CJIeBa, YTOOBI OHM OBLIM HA TEX
’&Ke MecTaX, Kak 3TH ke OyKkBblI crpaBa. IIpu 3ToM cnenuanbHO oOpamagoch BHUMaHHUE HAa TO, YTO
JelcTBUs 110 0OMEHY OYKB MECTaMU BBINOJIHAIOTCS TOJBKO MBICIEHHO. M mOcie KakJ0ro MbICIEHHOTO
neicTBUs OyKBbI 3aIIMCBHIBAIOTCS HA HOBBIX MECTaX.

Coo01manoch Takke, 4TO pPelIeHHE 3aa4 B JBA JCHCTBHUS WU B TPU JCHCTBHUS COCTOUT B TOM,
4TO0ObI OYKBBI CJIEBA [10CJIE IBYX WJIM TPEeX ACUCTBHUI B MBICIEHHOM IUIaHE pacloylarajich Tak ke, Kak
OYKBBI CIIpaBa.

Jlanee yueHukam npeiaraii peliuTh TPEHUPOBOYHBIE 3aaun. Pemenne kaxaoi 3a1a4u yuuTenb
IIPOBEpPsT BMecTe ¢ yueHUKaMu. [loTom npeanaranoch pemaTs OCHOBHBIE 3aJ1aUH.

[Tocne perieHus: OCHOBHBIX 33J]ad IIKOJBHIUKAM TOBOPHIIOCH, YTO HEOOXOJMMO BBIOpATh U3 MSTH
JAHHBIX YTBEP)KJIEHHM Takoe, KOTOpOe MPECTABIAETCS CaMbIM BEPHBIM, U OOBSICHUTBH 3TOT BBIOOD B
HECKOJIbKUX CJIOBaX.

[lepen BHIOOPOM YTBEp)KIEHHUS YyUUTENb FOBOPUJ IIKOJbHUKAM: «IJTH 3aJayd Pellajo MHOTO
yueHukoB. OjiHa Tpymnna y4YeHUKOB BbIOpajia yTBEp)KIAeHHE 1, Apyras — yTBEpXKACHHE 2, TPETb —
yTBEp)KJeHHE 3, yeTBepTas — yTBepkIeHue 4, msaras — yrBepxkjeHue 5. Kaxnwlii u3 Bac o0s3aH
OTMETHUTb OJTHO YTBEPXKAECHUE, KOTOPOE OH CYMTAET CaMbIM BEPHBIM M KPaTKO 00OCHOBATh, TOYEMY OH
BbIOpAJI KIMEHHO 3TO YTBEPKICHHEY.

Pemenne ocHOBHBIX 3a/1a4 U BBIOOP YTBEPKIEHUS Ha 3aHATHH HE paccMaTpuBainch. OgHAKO MPHU
00paboTKe pe3yabTaTOB PEIICHHs 3aja4 OTMEYAJICS BBIOOP YTBEPKACHUS KaXKABIM IKOJIbHUKOM H €T0
000CHOBaHUE.

Ecnu ywamuiics BeiOMpan yrBepxaenue 1, 2, 3 wiau 5, ykas3blBas Ha HarjisggHble 0COOEHHOCTH
yCIIOBUH 3a7a4, TO CYUTAIIOCH, YTO NP UX PELICHUHU OH JAeWCcTBOBaAI (hOPMATIbHO, HE BBIAENSS crioco0a
JeWCTBUH, C TOMOIIBIO KOTOPOT'O OH MOJXYy4ni TpeOyeMblil pe3yiabTatr. Takum 00pa3om, B 3THX CIydasx
OH coBepiuan (GopMmajbHblE PEryISATHBHBIE JEHCTBUS, MOCKOJIBKY OOpalial BHUMaHHE JIMIIb Ha
HECYIIECTBEHHbIE OTHOIIIECHHUS B COJIEPKaHUU 3a/1au.

Ecnu yuammiicst BeIOMpan yTBepkaeHue 4, UCXO/As U3 €IMHCTBA MEPBOM M TpeTheil 3aaay 1o
METOAY UX IMOCTPOEHHS, TO, TAKUM 00pa3oM, OH 0000Ian uX Mo crnocody pemeHus. B atom ciyuae
CUMTAJOCh, YTO OH OCYILECTBISUI COAEPXKATEIBbHBIE PErYISATHUBHBIE JEHUCTBHUS, IIOCKOJIBKY
KOHTPOJIMPOBAJI CIIOCOO CBOMX JIEHCTBUH MpHU PELICHUH 3a/1a4.

Pe3yabTarsl

ComnocTaBisisi pe3ysibTaThl 00CIe10BaHUH, HEOOXOJUMO yKa3aTh Ha CleaylolIee.

Tak, uncio neteit, BeIOpaBiIMX nepsoe («Bce 3amaun moxoxu») u Bropoe («Bce 3amaun pazHbie»)
CYXKJICHUS, yMEHBIIIIIIOCH B KOHTPOJIBHOM rpyIie cooTBeTcTBeHHO Ha 11.5% (¢ 26.9% mo 15.4%) u Ha
3,9% (c 21.2 % no 17.3%) u B 3KCIIEpUMEHTAIBHOM TpyTre cooTBEeTCTBeHHO Ha 18.5% (¢ 29.6% mo
11,1%) nna 11.2% (c 24.1% no 12.9%).

BaxxHO OTMETHTH, UTO B SKCIIEPUMEHTAIBHOM Irpynne (B OTIMYUE OT KOHTPOJIbHON) CHHIKEHUE
qucia 1eTel, BRIOpaBIIUX IIEPBOE U BTOPOE CYKICHMSI, ObLII0 O0JIee Cepbe3HBIM. DTO CBUAETENBCTBYET,
Ha Hall B3I, O NOJOXKUTEIbHOM BIMSHUM 3aHATUH 110 Tporpamme «Perymsamusi».
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AHanu3 4UCIEHHOCTU JIeTel, BhIOpaBIIuX TpeThe «llepBas u BTOpas 3a7aud MOXOXKH» U MATOE
cyxaeHus «Bropas U TpeThs 3aJauu MOXOXKH, a MEepBas OT HUX OTIMYACTCS», TAKKE MOKA3bIBACT
onpe/ieJICHHbIE U3MEHEHHUS.

B gactHOCTH, YHNCIIO AeTel, BEIOPABIIMX YKA3aHHBIC CYXICHUS, B KOHTPOJIBHOU TPYIIIe HEMHOTO
BO3pocio, coorBeTcTBeHHO Ha 1.9% (¢ 17.3 % nmo 19.2%) u na 2.0% (c 11.5 % mo 13.5%); B
SKCIIEPUMEHTAJIbHONW TPyMIe YHUCIO JIeTell, BBIOpAaBIIUX TpeThel cyxkaeHue Bo3pocio Ha 1.9% (c
14,8% no 16,7%), a uncio nereid, BEIOpABIINX IATOE CYXKJIEHUE, HA000pOT, CHU3MIOCh Ha 2.7% (c
11,1% no 7,4%).

Mo>xHO monaraTh Ha OCHOBE aHaJIW3a MPOTOKOJIOB PEUICHHs 33/a4, YTO B KOHTPOJIBHOU TpyIiIe
HesHauutenbHoe (Ha 11,5%) yBenmnuenune (o 20,4%) uucna pered, BbIOpaBIIMX YETBEPTOE
yTBEpKICHHE (T.€. OCYIIECTBUBIINX COJIEpKaTelIbHbIe pe(IIeKCUBHBIE NEUCTBHS), KOMIIEHCUPYETCS
OJIHOBPEMEHHBIM YBEJIMYCHHEM YHCJIa JI€TEeH, BBIOPABIIMX TPEThE U MATOE YTBEpKICHUS (T.e.
BBITIOJTHUBIINX CJIOXHBIE, XOTS U (hopMabHbIe, peIeKCUBHBIE NEHCTBUA).

B skcniepuMeHTansHOM Ipyrne KapTUHa HHAs: YKCIIO JeTel, BRIOPABIIKUX MIEPBOE, BTOPOE U MATOE
CYXJICHHSI, yMEHBIIIUIIOCH, IIOCKOJIBKY YHCIIO JICTCH, BEIOPABIIMX Y€TBEPTOE CYXACHHUE (4TO OTpakaeT
OCYIIIECTBIICHUE TIPU PEIICHUHN 3a/1a4 COJICPKATEIBHBIX pe(DIIEeKCUBHBIX IeHCTBUS) BO3pocio Ha 31,5%.

Crenyer OTMETHTBH, UYTO pasjiMyue MoKa3areeil, OTPaKAIOIIMX YHCIO JeTed, BhIOpaBIINX
YETBEPTOE CYXKJEHHE B KOHTPOJIBHOW M 3KCHEPUMEHTAIBHOW Tpymnnax, cooTBeTcTBeHHO 20,4% u
51.9%, cratuctruecku 3Hauumo (mipu p < 0.05).

AHanmu3 JaHHBIX TaOJUIBI TOKA3bIBAET, YTO THUIIOTE3a WCCICAOBAHUS MOATBEPIUIIACK:
JEHCTBUTEITHLHO OCBOCHHE JIETbMHU COZIEpKaHus 18 3aHsATHi 110 mporpamMme «Perynsius» U IIKoIbHOM
MPOrpaMMbl  CIIOCOOCTBYET (POPMHUPOBAHUIO  COAEpPKATENbHBIX pe(IeKCUBHBIX AEUCTBUNA B
CYIIECTBEHHO OOJIbIIEH CTENEHH, YeM OCBOCHHE UMHU TOJIBKO IIKOJIBHOW MPOrPaMMBIL.

3akJIoueHue

KiroueBoe 3HaueHME [UIsl NaHHOTO HCCIIEJOBAHMSI MMEET COACpNKAHUE aBTOPCKOM IPOrpaMMBI
«Perynsauus»: 6 TUNOB CIOXKETHO-JIOTMYECKUX 3alad, 6 THUIOB KOMIIAPAaTHUBHBIX W 6 THUIIOB
MapuIpyTHBIX 3aaa4. [Ipu sToM 3a7aun kaxaoro U3 18 TUIOB mpejyiarajuck B MATH BEPCUSAX: MMOUCK
OTBETa K JAaHHBIM YCJIIOBHUSM M BOIIPOCY 3aJa4H, MOMCK BOIIPOCA K JaHHBIM YCIOBHUSAM 3a/1a4i, IOUCK
HEJOCTAIOUIE 4YacTU YCJIOBUSA K JAaHHOW €ro 4acTH M BOIPOCY, IOUCK BEPHOTO OTBETA CpPEOH
MIPeIJIOKEHHBIX BAPUAHTOB U MOMCK HEBEPHOT'O OTBETA.

K 0coOeHHOCTSIM IpyNIoBbIX 3aHATUHN MO MporpaMMe «Peryssius» OTHOCSITCS UX KOJIMYECTBO U
JUTUTENILHOCTh: B T€USHHE MOJIYTro1usl ObIIO MpoBeieHo 18 3aHsATuil (OUH pa3 B HEAEIIO 110 OJJTHOMY
qacy).

BaxxHoe 3HaueHue uMeEeT cojep)aHHe TpexX 3MU30J0B 3aHATHSA. CMBICT HEPBOro 3SMU30Aa
3aKJII0YaJICs B TOM, YTOOBI IIKOJBbHUKHU C MIOMOIIBIO YUUTENS OTYYMIIH MPEACTABIEHUE O IEUCTBUAX
yIIpaBJIEHUs,, KOHTPOJISI M OLEHKH COOCTBEHHOW NEATEIbHOCTH M aHaju3a 3aaad. BTopoit smm3oj
CBSI3aH C CaMOCTOSITEJIbHBIM PEIIEHUEM 3a7ad. B paMkax TpeTbero smm3o/a IpoBOAMIIACH MPOBEPKA
PE3yJIbTaTOB CAMOCTOATEIHLHON PabOTHI.

HeoOxoaumMo momyepkHyTh, YTO CBEACHHS O Mpuemax pa3dbopa ycIOBUHM 3aaay, a Takxke 00
yIIpaBJIEHUH, KOHTPOJIE W OLEHKE IeThbMH COOCTBEHHBIX JACHCTBHI (Comepikamuecs B IEPBOM M
TPEThEM SIU30/aX 3aHATHS) HANpaBICHbl HAa (OPMHUPOBAHUE Y IIKOJBHUKOB COJAEPIKATEIbHBIX
pedIeKCUBHBIX NEHCTBUIA MPU PEIICHUH 3a/1ad.

B utore npoBeseHHOro ucciaen0BaHusl ObLI ITOJIyYEH Psiji HOBBIX (DAKTOB.
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Tax, BrepBbie Obla pa3paboTaHa U anmpoOHpoBaHa B pabOTe ¢ TPEThEKIACCHUKAMH Mporpamma
«Perynsauusy, comepxaiiias pa3sHOro poja 3afaun Hey4eOHOro co/lepiKaHusl.

Taxoke BrepBble ObUIO TIOKAa3aH TMO3UTHBHBIN 3(PQEKT NpPUMEHEHHUs ATOH HPOTrpaMMBbl JUIS
(bopMHUpOBaHUS COJIEPKATEIBHBIX PE(ICKCUBHBIX JIEHCTBHI B HAaYalbHOHM INKOJIE, B YaCTHOCTH, Y
TPEThEKIACCHUKOB.

3HaHMe YKa3aHHBIX (PAKTOB paclIMpseT MPEACTaBICHUS BO3PACTHOM U MEJaroruueckoin
TICUXOJIOTUH 00 yCIIOBUAX U XapaKTepe YMCTBEHHOT'O Pa3BUTHS MIIAIINX IIKOJIHHUKOB.

PaccmaTtpuBast orpaHuyeHHs IOJYYEHHBIX DPE3YJIbTATOB, CIEAYyEeT OTMETHTb, YTO OJHA YacTb
OrpaHUYEHU CBsI3aHA C 0OCOOCHHOCTSIMH UCIIBITYEMBIX, IPUHSBIINX y4acTHe B UcciaenoBanuu. [eno B
TOM, YTO JIO 3aHATUU Mo mporpamme «Perymsamus» cpenu 54 ucnpiTyeMbix Obuto 11 dYenoBex,
BBITTOJIHUBIINX COJIEpKaTeNIbHbIC pedIeKCUBHBIE ACHCTBHS, a MMOCIE 3aHATUN TaKUX JIeTel crajo 28
gyenoBek. Ecim Obl g0 3aHATHE ObUTO 8, 5 mim 3 dYeroBeka, BBIMOJHSIONIME COJEp)KaTEIbHBIC
pedaekcuBHBIC TeWCTBHSA, TO () (PEKTUBHOCTD 3aHATHH 110 MpoTrpaMMe Obli1a ObI HHKE.

Jpyras 4acTh OrpaHUYCeHHI CBS3aHA C XapaKTEPUCTUKAMH yYUTeNIed, IPOBOJUBIIHNX 3aHATHS IO
nporpamMme «Perynauus». Y Tex, KTO IPOBOAWI 3aHATUS B UCCIENOBaHUM, cTax Obul 15-20 ner.
Bo3MoskHO, uTO mipH cTaxke 3-5 seT pa3BuBaromui 3¢ ¢exT 3aHATH ObUT OB MEHEE 3HAYUTEIHHBIM.

B nanbHeilmieM HamedaeTcs IPOBECTH HCCJIEIOBAaHUE, HAMpPABICHHOE Ha OIpeesieHUue
s dekTuBHOCTH mnporpaMmbl «Perymsnus» B (QOPMHUPOBAHUU COAEPKATEIBHBIX pPeICKCUBHBIX
JEHCTBHUI Y UeTBEPOKIACCHUKOB.

[TpencraBisier cepbe3HBIN HMCCIEAOBATEIHCKUN WHTEpeC paboTa, CBS3aHHAS C OIPEICICHHEM
ONTHMAJIBLHOTO COCTaBa BHUJIOB CIOKETHO-JIOTMUECKHUX, KOMITAPATUBHBIX M MAapIIPYTHBIX 3a/1ad JUls
IIPOBEJIEHUS 3aHATUH 110 porpamme «Perynsanus» ¢ yueHuKaMu 2 U 5 KJ1accoB.

Heo6xonumo Taxxe U3yuuTh 3GQGEKTUBHOCTD 33JaHUN, CBSI3aHHBIX C MPOAYLIUPOBAHUEM HOBBIX
3aJ1a4 TOTO K€ BHJIa, KOTOPBIH Mpearaics ;s pemrenus. Ha ocHoBanuu Hamux uccienoanuii [ Zak,
2016] mMoxHO Tmonarath, YTO BKJIIOUEHHME TAaKWX 3aJlaHUi B Tporpammy «Perynsius» mo3BOIUT
MOBBICUTH 3(P(PEKTUBHOCTH €€ pealn3aluu.

Wtak, B NpPOBEIEHHOM HCCIIEOBAaHUM OBUIO YCTAaHOBJIEHO, YTO OCBOCHHME IIKOJbHUKAMU
coliepkaHusi y4eOHOM mporpaMMbl M Hey4dyeOHOM mporpamMmbl «Perymauus» obecrieunBaeT
(dbopMHpOBaHHE CONEPKATEIbHBIX PE(ICKCUBHBIX JEMCTBHIM y CYIIECTBEHHO OOJBIIET0 4YHCIa
IIKOJIbHUKOB, YeM OCBOCHHE UMH COJEPKAHUS TOIBKO y4eOHOM MporpamMmsl.
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Abstract

Reflexive actions when solving problems are associated with the management, control and
evaluation of a person’s own actions to achieve the required result. The formation of reflexive
actions in elementary school is that from the implementation of formal reflexive actions associated
with solving problems with their generalization only according to the observed features of the
conditions, children move on to the implementation of meaningful reflexive actions associated with
generalizing problems according to the method of solution. The goal of the work is to find conditions
that promote the formation of meaningful reflective actions in elementary school (in particular,
among third-graders). Hypothesis: the author's program “Regulation”, designed to conduct 18
weekly group lessons on solving search problems of non-educational content, acts as a condition for
the noted formation. The results indicate that among schoolchildren who studied for six months
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according to the school curriculum and the “Regulation” program, there were significantly more
children who carried out meaningful reflective actions when solving diagnostic problems than
among schoolchildren who studied only according to the school curriculum. In the future, it is
necessary to study the possibilities of the “Regulation” program in improving reflective actions in
fourth graders.
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