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AHHOTaLUA

B crarbe n3yudarorcs BO3MOKHOCTH (POPMUPOBAHMS Y MIIAAIIMX MIKOJbHUKOB KOTHUTHBHBIX
NEVCTBUMN, CBSA3aHHBIX C pELUIEHWEM 3a/ad, U METAaKOTHUTUBHBIX JEMCTBUH, CBA3aHHBIX C
KOHTPOJIEM H OLIEHKOM pemeHns 3axad. Llenp wnccimenoBaHus — ONPENEIUTh  YCIOBHUS
dopMHpOBaHUS OTMEUYCHHBIX JEMCTBHIl Yy TpeTheKIacCHUKOB. lIpeamornaranock, YTO
OpUTHHAJIbHAsA porpamma «MBIIUIEHHEe» CO31aeT Takue ycinoBus. B mporpammy BrirodeHs! 30
BHUJIOB TIOMCKOBBIX 337ay HeydeOHoro cojepxanus. Kaxaplii BUJ 3a1ad npezsiaraics B Tpex
CTPYKTYPHBIX BapUaHTax: HalTH OTBET, HAWTHU BOIIPOC, HAWUTH 4acTh yciaoBuH. KOHTpoIbHYIO
IpyHIy cocTaBWIM 56 feTell, SKCIepUMEHTAIbHYIO Ipynny — 58 fereil, KoTopble y4acTBOBAJIU B
30 [JOMOJHUTENBHBIX TIPYIIOBBIX 3aHATHAX (€KEHEAENIbHO, C CeHTsI0ps mo Mail). B
OKCIIEPUMEHTAJIBHOM M KOHTPOJIBHOM TIpYyNIax IMpPOBOAWJIACH HadallbHas M 3aKIIOUNTEIbHAs
JIMarHocThka (GopMUpyeMbix aedcTBui. CpaBHEHHE PE3ylbTaTOB PEIICHUs JTUAarHOCTUYECKUX
3a7a4 00eMMHM TIpynmamMH B KOHIIE Y4eOHOIo roja IMokas3ajo, 4TO JIeTH SKCHEepUMEHTaTIbHON
IPYHIbl JIEMOHCTPUPYIOT 0O0Jee BBICOKME pPE3YylbTaThl, Y€M JETH KOHTPOJIBHOW TPYMHIIbI.
[lonyyeHHble JaHHBIE CBUAETENBCTBYET 00 S(PeKTUBHOCTH Mporpammbl «MeinvieHue». B
JalbHEUIIEM TJIAHUPYETCS ONpPEAENTh, B KaKOM CTENeHH TmporpaMma «MBbIITICHUE
CrocoOCTBYeT (OPMHUPOBAHUIO OTMEUEHHBIX JICWCTBUI Y YETBEPOKIACCHUKOB.
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BBenenue

B Hacrosmee Bpemsi 0Opa3oBaTelbHBIE MPOTPaMMBI BCEX YPOBHEW OOyYEHHs, B TOM YHCIIE H
HaYaIIbHOM MIKOJBI, YCIOXKHsIOTC. OCcBOCHHUE 0oJiee CIOXKHBIX MPOrpaMM TpedyeT Ooliee BHICOKOTO
YPOBHS Pa3BUTHUS KOTHUTHBHBIX U METAaKOTHUTHBHBIX HAaBBIKOB. JTO O3HAYAET, YTO 0Opa30BaHUE B
HaYaJIbHOM IKOJIE JOJKHO Pa3BUBATh HABBIKHM, CBS3AHHBIC HE TOJBKO C (DAKTMYECKUMHU, HO U C
KOHIIETITyaJIbHBIMHU, TIPOIIECAYPHBIMU U METaKOTHUTHBHBIMHK 3HaHusMu [ Anderson et al., 2001].

B nagane XXI Beka MpOBOIUINCH MHOTOUYUCIICHHBIC HCCICIOBAHUS, CBSI3AHHBIC C PEIICHUEM
BOIIPOCOB O METOJaX M CI0c00ax 00yueHHUs MBILUICHUIO.

1. YcnoBust pa3BUTHS METAKOTHUTUBHBIX HABBIKOB.

R.J. Sternberg, E.L. Grigorenko [Sternberg, Grigorenko, 2007] cBs3biBaloT 00ydeHHE
AHATUTHYECKOMY, TBOPYECKOMY U TPAKTUYECKOMY HHTEIUIEKTY C TpUapXudeckoi Tteopueir R.J.
Sternberg [Sternberg, 1985]. AkieHT nenmaeTcss Ha BaXHOCTH METAKOTHHUTHBHBIX HAaBBIKOB B
VIIpaBJICHUY TO3HAHUEM W BBISBIICHUH €T0 CHJIBHBIX M CIA0BIX cTOpoH. OOydeH he MBINIICHUI0 H
WHTEJUICKTYyalIbHBIM ~ HaBBIKAM ~ CYMTAIOTCS  BOXHBIMA ~ HCTOYHHKAMU  WHTEJUIEKTYaJLHOTO
COBEpIICHCTBOBAHUSI.

RJ. Swartz, A. Costa, B. Kallick, B. Beyer, R. Reagan [Swartz et al., 2007] packpsiBatoT
MearOTHYECKHe CTPATeruy OOYJYEeHHs JIeTell METalo3HAaHHWIO, KOTOPhIE CBS3aHBI C NMPUMEHEHHEM
pa3HbIX CIOCOOOB MBILIUICHUS IS PEIICHUsI Pa3HbIX 3a/1a4.

D. Perkins [Perkins, 2008] ormeuaer, 4YTO XOpOIIO PAa3BHUTOE MBIIUICHHE CBS3aHO C
camoperyisiuen, GopMyIMpoBaHUEM IBPHUCTUK U CTPATETHH IOUCKA.

S. Larkin [Larkin, 2010] anaiau3upyeT yCIOBUS Pa3BUTHS METAIIO3HAHKS Y YIAIMXCS HadaIbHON
IIKOJIBI ¥ OTIMCHIBAET METAKOTHUTUBHYIO 00pa30BaTENbHYIO CPELy.

2. [lomxopl K CTUMYIMPOBAHUIO MBIIUICHUS B aKaIEMUYECKOM OOy4EeHHH.

UccnenoBanue, nposeneHHoe P. Adey [Adey, 2008], ommchiBaeT Mporpammbl pa3BUTHS
MBILITIEHUS 1715 ieTel B Bo3pacTe 4-11 ner.

J. Dewey, J. Bento [Dewey, Bento, 2009] uccrnemyroT pe3yabTaThl ABYXICTHEH MPOrPaMMBbI,
aKTUBU3HUPYIOIIECH MBIITICHUE Y yUallMXCs HadallbHOM IIKOJIBI, ¥ OTMEYAIOT YITy4IIeHHE KOTHUTHBHBIX
CIIOCOOHOCTEH U COIMaIbHBIX HABBIKOB JIETEH, a TAKOKe MOBBILIEHNE TPOdecCHOHAIN3MA YIUTENEH.

M. De Acedo Lizarraga, M. De Acedo Baquedano, T. Goicoa Mangado, M. Cardelle-Elawar [De
Acedo Lizarraga, De Acedo Baquedano, Goicoa Mangado, Cardelle-Elawar, 2009] uccnemyrot
MHTEJUICKTYaJIbHYIO CTUMYJISIIUIO, a0CTPAKTHYIO U IEAYKTUBHYIO apTyMEHTAIMIO U CAMOPETYIISIIHIO B
CcOoOTBeTCTBUHU ¢ MeTooM PAEA.

C. McGuinness, N. Sheehy, C. Curry, A. Eakin, C. Evans, P. Forbes [McGuinness et al., 2006]
AHAIM3UPYIOT MCIOJIB30BAHUE PA3IMYHBIX KOTHUTUBHBIX 3a/1ad JUIsl CTHUMYJIALUH KOTHUTHUBHBIX
HaBBIKOB.

S. Trickey, K.J. Topping [Trickey, Topping, 2004] npuIiiu K BEIBOIY, YTO IIPOrpaMMa HadabH O
mKoJIbl «Dunocodus U IeTei» MOBIHSIIA HA PA3BUTHE HABBIKOB PACCYKICHUS U apryMEHTAIlUU Y
yJanmxcs HadaibHOMU IIKOJIBI.

B. Lucas, G. Claxton [Lucas, Claxton, 2010] packpbIBalOT pa3iWyYHbIC THUIBI HWHTEIJICKTA
(comanbHBINA, MPAKTHYECKUN, CTpATETMYECKUN, MWHTYUTUBHBIM U T.N.) M MPAKTUYECKUE CPEACTBA
paboThI yaHuTENCH HaJl MBIIIDICHHEM.

R.E. Nisbett, J. Aronson, C. Blair, W. Dickens, J. Flynn, D.F. Halpern u np. [Nisbett et al., 2012]
paccMaTpUBalOT B3aUMOCBS3b MEX]Yy MHTEIUIEKTOM M CAMOPETY/SlUeH, MpOoLeAypHOl MaMsAThiO0 U
KOTHUTHUBHBIMH HaBBIKAMHU.

D. Kuhn [Kuhn, 2009] momguepkuBaeT Ba)KHOCTh MOHUMAHUS 3HAHHUH JUIS OIEHKH PE3YJIbTaTOB
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00pa3zoBaHuL.

M. Shayer, M. Adhami [Shayer, Adhami, 2007] oueHuBarT 3(PPSKTUBHOCTH pPa3BUTHUS
KOTHUTHBHBIX HaBBIKOB IPU U3Y4CHHH MaTEMAaTHKH.

R. Swartz u C. McGuinness [Swartz, McGuinness, 2014] uccnenyroT BO3MOKHOCTH UHTETPAI[UH
MEarOTHYECKOT0 MBIIUICHUS U aKaJICMUUYCECKUX MTPEIMETOB.

H. Puchta u M. Williams [Puchta, Williams, 2011]u3yuarot pazButue 13 kateropuii KOTHUTHBHBIX
HABBIKOB OT MPOCTOTO0 K CIIOKHOMY, a TaKke MPUOOPETCHHE BAKHBIX MPAKTHUECKUX SI3BIKOBBIX
HAaBBIKOB.

MeToao10ormaecKkue 0CHOBBI HCCJIE€I0BAHU A

CopepxaHue pacCMOTPEHHBIX HCCIEIOBAHUNM TIO3BOJSET 3aMETUTh, 4YTO OOJIBIIMHCTBO
uccieIoBaTeNiel M3y4aloT MEpPCHEKTUBBl OOYUEHHUsI Yy4alMXCs HadalbHOW IIKOJIBI  CIIOKHBIM
KOTHUTUBHBIM HaBbIKaM, CBS3aHHBIM C KOHLENTYaJIbHBIMU, IIPOLIEIYPHBIMA M METAKOTHUTHUBHBIMU
[Anderson, Krathwohl, 2001]. MsI cunTaem, 4To /uid UX TPUOOPETEHHUS MMOJE3HO U3YYEHUE MPOCTHIX
(opM TaKuX HABBIKOB.

Jnst 9TOM menw TMOAXomAT HeydeOHbIe 3aJadd IOMCKOBOTO Xapakrepa. OHHM  cO31aloT
OnaronpusTHBIC YCIOBUS A (POPMUPOBAHUSI KOTHUTHUBHBIX JIEHCTBUMN, TOCKOJIBKY 3HaHUE y4eOHOU
IPOrpaMMbl HE OINpEAENseT YCNeX pELIeHUs IMOMCKOBBIX 3a1ad (B OTJIMYME OT 3aJad y4eOHOro
xapakrepa). Kak mokasajiu Halm MCCIEA0BaHMS, IETH C HEAOCTATOYHOM YCIIEBAEMOCTBIO JEUCTBYIOT
IIPU PEIICHUH ITOMCKOBBIX 3a]au 00Jiee yBEpEHHO, YEM IIPU PEIEHUH y4eOHBIX 3a]a4, [I0CKOJIbKY 3TOT
HOBBIH OMBIT HE CBs3aH y HUX ¢ Heynadamu. [Ipoctbie (opMbl KOTHUTHBHBIX JEHCTBUN BBICOKOTO
YPOBHS TOJIE3HBI JUIsl HAadaJla COAEPKATEIBHOIO IUajiora, B KOTOPOM Ka)KIblM ydJallMCs MOXET
npejyiaraTb, 0OOCHOBBIBATh U ONPOBEPTaTh APTYMEHTHI.

Jns dopMupoBaHUS HPOCTHIX (OPM KOTHUTHBHBIX JIEHCTBUH IieIecoo0pa3HO MCIOIb30BaTh
3aJjauyd, YPOBEHb CJIOXKHOCTH KOTOPBIX MOJKHO pETyIHpOBaTh IIyTEM H3MEHEHHUs KOJIMYecTBa
HEOOXOJMMBIX ONeparuil.

JleficTBUSL CpaBHEHHUSI U PAaCCYXKACHHS CBSA3aHbl C KOHLIENTYyaJbHBIMH 3HaHUAMHU. llepBbie
BBIPA0ATHIBAIOTCS MPU COMOCTABJICHUHM CXEMaTHYECKMX H300paKEHHIl ¢ OMpeIeIeHHBIM YUCIOM
MIPU3HAKOB, BTOpbIEe (GOPMUPYIOTCS MPU PACCYKIEHUU C ONPEIEIEHHBIM KOJIMYECTBOM MPOCTHIX
apryMEHTOB.

JleficTBUS NIaHUPOBAHUSA U KOMOMHUPOBAHUS CBsI3aHbl C MPOLIEIYpPHBIMU 3HaHUSAMU. llepBbie
paspabaThiBalOTCA B Ipoliecce MpeoOpa3oBaHUs OJHOTO PACHOJIOKEHUS OOBEKTOB B JIpyroe 3a
OIpe/IeTIEHHOE KOJIMUECTBO XOJI0B, BTOPbIE — IPU IOCTPOSHUH MapIIpyTa BOOOPakaeMoro MepcoHaxa
Ha UTPOBOM I10JI€ C OIPEIEIIEHHBIM UM CIIOM XOJ0B 110 COOTBETCTBYIOIIIMM IIpaBUJIaM.

JlelicTBUs, CBs3aHHBIE C METAKOTHUTUBHBIM 3HAHHMEM, (OPMHUPYIOTCS Ha OCHOBE PpEIICHHUS
YIOMSIHYTBIX TPOOJIEM, KOTIa BMECTO «103HABATENBbHOWY» 3a/1a4d, TJe TpeOyeTcs HalTH pelleHHe,
IpeaaracTcs «METaKOTHUTUBHAD) 3a/ladya, CBA3aHHAs C KOHTPOJIEM U OLEHKOM pelIcHusI.

[Iporpamma  «MpblllsIeHHE» BKIIOYAET 33Ja4yd  OTMEUEHHOIo poja i  (OpMUPOBAHUS
KOTHUTUBHBIX U METAKOTHUTUBHBIX ACHCTBUM.

KpaTKafI XapaKTEepUCTHUKA HCCJICAOBAHUSA

lens wuccnenoBaHusi cocTosula B OINPENEIECHUU YCIOBUH (OPMHUPOBAHUS KOTHUTHBHBIX U
METAaKOTHUTUBHBIX ACHCTBUH y zieTeil 9 neT. B ocHOBe nccnenoBanus 1eXXano NpeArnoaoKeHNe O TOM,
YTO YCJIOBHEM OTMEUYEHHOro (opMHpoBaHUs BbICTyNarT 30 3aHATHI Ha HeydyeOHOM Marepuase Io
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nporpamme «MBIIUIEHUE.

HccnenoBanue cocToso U3 Tpex 3TanoB. Ha mepBom 3Tarie ABe rpyninsl MIKOJIBHUKOB CTYIEHTOB
(koHTpOJIBHAsT Tpynmma — 56 4YenoBEeK, JKCIEePUMEHTAIbHAs Tpynmna — 58 YemoBeK) perain
JUArHOCTUYECKHE 33/1add  TIOMCKOBOTO  Xapakrepa s ompenaeneHus cHopMHUPOBAHHOCTH
KOTHUTUBHBIX U METAKOTHUTHBHBIX NeHcTBHM. Ha BTOpOM 3Tame ¢ OETbMHM DKCIIEPUMEHTAIbHOU
rpynnsl 06110 poBeaeHo 30 JOMOTHUTENbHBIX 3aHATUH 110 Tporpamme «MbllvieHue» (0IHO 3aHATHE
B Hezlemo). Ha TpeTbeM aTare et o0enx IpyIi CHOBa pelallid Te XKe JUarHOCTHYECKUEe 3a/1aui, 4To
Y Ha IIEpBOM JTaIle.

MarepuaJibl U METOAbI

IIporpamma «MpblluieHne» paccuuTaHa Ha nposeaeHue 30 3aHsATHIl Ha ocHOBe 30 BUAOB 3a1a4
HEy4eOHOIo CoJiep)KaHUs MOMCKOBOTO XapakTepa: 9 TUIIOB CIOKETHO-JIOTMYECKHX 3371ad, 6 THUIIOB
KOMITApaTUBHBIX 33/1a4, CBA3aHHBIX CO CPaBHEHHMEM CXEMaTHMYECKHX H300pakeHUM NpeaMeToB, 6
TUIIOB IPOCTPAHCTBEHHBIX 3a/1a4, CBS3aHHBIX C U3MEHEHHEM pPAacIoJIOKEHUH OOBEKTOB, 9 THIOB
MapIIPYTHBIX 3a/la4, MPENoJlaralonMX IepeMelieH!sT Ha WIPOBOM II0J€ MO OIpeIelIeHHBIM
npaBusaM. Ha kakaoM 3aHSATHM JETH pEIaloT 3a/1a4y OJHOTO BUJA.

1. Cooepoicanue npoepammol « Moluinenuey.

VYpoxk 1: mapmpyrasle 3agauu (tun 1). Ypok 2: croxeTHo-jornuyeckue 3afgauu (tun 1). Ypok 3:
MPOCTPaHCTBEHHBIE 3aauu (TUl 1). Ypok 4: mapmpyTHbie 3a7auu (TUI 2). Yok 5: KoMmapaTUBHBIE
3agaun (TUm 1). Ypok 6: CIOKETHO-JIOTUUYeCKue 3a1aun (TUIl 2). YPOK 7: mpOoCTpaHCTBEHHBIE 3a/1a4K
(tun 2). Ypok 8: mapuipytabie 3a1aun (Tun 3). Ypok 9: croxeTHo-JIornueckue 3a1auu (3 tum). Ypox
10: xommapatuBHbIe 3aaun (Tum 2). Ypok 11: mpoctpancTBeHHbIe 3amaun (tum 3). Ypok 12:
MapumpyrHsle 3agaun (tun 4). Ypok 13: croxerHo-ynormyeckue 3azaun (4 tum). Ypok 14:
MPOCTPAaHCTBEHHBIC 3a1au (TUT 4). Ypok 15: kommaparuBHbIe 3a1aun (TUI 3). Ypok 16: MmapmpyTHbIE
3amaun (Tum 5). Ypok 17: croxkeTHO-JornYeckue 3aaauu (TUI 5). Ypok 18: mpocTpaHCTBEHHBIE 3a1aUn
(tun 5). Ypok 19: mapmpyrasie 3agaun (tum 6). Ypok 20: komnapaTtuBHble 3a1auu (Tum 4). Ypok 21:
CIOKETHO -JloTMueckue 3amaum (6 Ttum). Ypok 22: mapmpyTHble 3amaum (tum 7). Ypok 23:
IIPOCTPAHCTBEHHBIE 3afaun (6 Tum). Ypok 24: croxkeTHo-jorudeckue 3azauu (7 tum). Ypok 25:
KOMITapaTUBHBIE 3a7auu (TUM 5). Ypok 26: MmapmpyTHble 3amaud (Tum 8). Ypok 27: CIOKETHO-
noruyeckue 3aaauu (Tui 8). Ypok 28: mapmpyrasie 3agaun (Tun 9). Ypok 29: komnapaTuBHBIC 3a0a91
(Tum 6). Ypok 30: croxkeTHO -Jorrndeckue 3aaa4yu (9 tum).

2. Croorcemno-noaudeckue 3a0a4u.

Beipenstor 9 TMIOB 3a1a4 OTMEYEHHOTO POJA.

Tun 1, manpumep: «/Iuma, JIuza u bopst nepermnbiBanu pexy. Juma mibln 6eictpee JIuzel. JInza
rbLia Obictpee bopu. Ko miibut 6sicTpee Bcex?»

Tun 2, nanpumep: «Cnosa HE, HU, JIN pa3noro nsera. CuHue 1 po30BbI€ CJI0BA UMEIOT OJHY U
Ty K€ TIepBYI0 OYKBY, PO30BBIE U KpacHbIE — OJIHY U Ty ke BTOpyto OykBy. Kakoe cioBo cuHee?»

Tun 3, nanpumep: «Ans u Jlapa pasnoro Bo3pacra. Uepesz MHOTO JieT AHs OyZIeT HEMHOTO CTaplle,
yeM Jlapa ceituac. KTo u3 neBouek miaie?»

Tun 4, nanpumep: «lletst, Daux u Cama otnpaBuiy nuceMa: Aa B Yy, oxxo B bop. Ilers u Dauxk,
a taroke Dnuk u Caiia pazocnany nuchbMma B pasubie roposaa. Kyna Ilers otnpaBui cBoe mucbmMo?

Tun 5, nanpumep: «CuHeil, KpacHON U cepoil Kpackoil Hamucano Tpu ciosa: JYb, PUC, MAK.
CuHee c10BO HaXOJUTCS CJIEBA OT KPacHOIo, a CEpoe — cIpasa OT KpacHoro. Kakoro nsera ciioBo
MAK?»
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Tun 6, Hanpumep: «Y dumsl u Katu 6bimu kyOuku ¢ OykBamu. CHavana /luma cocTaBui CJI0BO
POT. Ilorom mepensunyn OykBbel u ctano TOP. Kara cnauama coctaBun cimoBo BYK, a 3atem
nepemectuia OykBbl aHajJorH4Ho AercTBusaM Jumbl. Kakoe cnoBo nomydninocs y Katu?»

Tun 7, nanpumep: «EcTh TpH KOTa — cepblii, OCNIbIN U UEPHBIN: OJJMH B KOMHATE, OJUH B KOPUIOPE,
OJIMH Ha Yeplake. YTpoM KOPpMMIIN MO0 YepHOTo KOTa, 1100 KOTa Ha yepake, BedepoM — JInbo Toro,
4TO Ha 4Yepjake, 1m6o Oenoro kota. ['ie 661 cephlif KOT?»

Tun 8, nanpumep: «une, EBe u Ane namu no kyxine. OnHa Kykia Obula B KpaCHOM IUIAThE C
JUIMHHBIMH PYKaBaMH, Ipyras — B KDaCHOM ILJIaThe C KOPOTKMMH PYKaBaMH, TPEThS — B 3€JICHOM IIATHE
C ITMHHBIMU pykaBamu. [Inatest Kykosn MHHBI 1 EBBI OBLIH OJTHOTO 1IBETA, a y KyKOJI EBBI 1 AHBI ObLIH
IJIaThsl C OJJMHAKOBBIMH pyKaBaMH. Y KOro ObliIa KyK/1a B KPACHOM IJIaThe C AJIMHHBIMU pyKaBaMu ?7»

Tun 9, nanpumep: «Jlema u Bans monvm B ciopTUBHBIN Mara3ud. O0a Kylmuiau Mo OJHOW mape
JBIK U OJTHOW Mape KOHbKOB. KOoMy-TO MOHpaBUIIMCH TOPHBIE JIBIKH, KOMY-TO OETOBBIE JIBIKH, KOMY-
TO POJIMKOBBIE KOHBbKU, KOMY-TO XOKKEHHbIe KOHbKU. Jlema BbIIIeNn M3 MarasuHa 0e3 TOpHBIX JIBIK.
Manbuuk, BBIOpaBIIMii TOPHBIE JIBIKHU, HE KyITUJI XOKKEIHbIe KOHBKH. KTO Ky pOIMKOBbIE KOHBKH ?)

Ha kxaxx1oM 3aHATHM E€TH pelialoT S5 BapUaHTOB 3a/lad OAHOTrO Tumna. J{yg 3aga4 mepBoro Tuma
IIPEIaratoTCsl TaKUe IMSITh BAPUAHTOB.

BapuanT 1, nanpumep: «/Iluma, JIuza u bopst nepernnbiBanu pexy. uma nisin 6sictpee JIusel. JInza
nibLIa 6sictpee bopu. Kto muisin ObicTpee Becex?»

Bapuant 2, HanpuMmep: «/Iuma, JInza u bopst TpeHMpOBaNuCh B MPBIKKAX B BBICOTY. JlMMa IPBITHYI
BbIle JIu3el. Jluma npeirayn Beie bopu». Ha kakoii BOIpOC MOKHO OTBETUTH IO YCIOBUSAM 3TOU
3agaun: (a) Kro npeirayn Beie Aume? (6) Ha kakyro BbicoTy npsiraya bops? (8) Kto mpeirayn Huxe
JInzel?

Bapuant 3, nanpumep: «/{uma, JIuza u bops nepennbiBanu pexy. Juma mibii Osictpee JIu3sl. [...
]. KTo misLi ObicTpee Bcex?»

Uro HYy)KHO J00aBUTH K yCIOBHUSM, YTOOBI OTBETHUTH Ha BOIPOC ATOM 3amauu: (a) [bops mmbur
obicTpee Jumpbi]. (6) [bops mibL1 Tak ke ObIcTpo, Kak Juma]. (B) [JIuza nibiia Oeictpee bopu].

Bapuant 4, nanpumep: «Buts, Jlapa n Jlama penmnu 3agady: «/Iuma, JInza u bops nepemibiBamm
pexy. Juma bt 6sictpee JIuzel. JInza mibuia Oeictpee bopu. Kto muisut meanennee Bcex?»

Otsertsl: (a) [uma, (0) JIuza, (B) bops. Jlapa BeiOpana otseT (a). Buts — otBet (6). [ama — oTBer
(). KTo cnenan npaBuibHbIM BEIOOP?

Bapuant 5, Hanpumep: «Butd, Jlapa m Jlama peumumm 3anauy: «/dumma, JIuza u bops
TPEHUPOBAIUCH B IPBIKKaX B BHICOTY. [{numa npeirnyin Beie JIusel. {uma npeirayn Beie bopu. Kto
IIPBITHYJI BBILLE BCEX?

OtBetsr: (a) [luma, (0) JIuza, (B) bops. Jlapa BeiOpana oter (a). Buts — otBer (0). [lama — oTtBeT
(B). KTo cnenan HeBepHbIif BHIOOP?»

3. Komnapamusnvie 3a0auu.

o] [ [1e [ [ [5s

Pucynok 1 - ®aaru
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6 TUIIOB KOMITapaTUBHBIX 33/1a4 XapaKTEPU3YIOTCS CIEAYIOLMM 00pazoMm.

Tun 1, nanpumep: «®naru 2, 3, 6. Kakoit dumar no gopme mnoxox Ha ¢uiar 67»

Tun 2, nanpumep: «dinaru 1, 3, 5. Kakoii ¢nar nmeer oguHakoBbIi pu3HaK ¢ quiaroM 5?7»

Tun 3, nanpumep: «®@naru 1, 4, 5. Kakoii dmar, 4 unu 5, umeeT O60JIbIIE OJMHAKOBBIX MPHU3HAKOB
¢ ¢marom 1?»

Tun 4, nanpumep: «®@naru 2, 3, 6. Kakoii duiar, 2 wim 3, mo ¢opme moxox Ha quiar 6, u mMmeer
TeMHYI0 Gurypy, kak y quara 1?»

Tun 5, nanpumep: «@naru 1, 3, 6. Kako#t dmar, 1 wim 3, umeeT 0UH OJTMHAKOBBIN MPU3HAK C
¢uiarom 1 ¥ oMH OMHAKOBBIHM pHU3HAK ¢ uiarom 67»

Tun 6, Hanpumep: «Paru 1-6. @naru 1 1 6 ©UMEIOT OJIMH OTMHAKOBBIHN Mpu3HaK. Kakue nBa dara
—2u 3 wm 1 u4 — umeror 60IIbIe OAWHAKOBBIX TPU3HAKOB, YeM quiaru 1 u 67»

Ha kakiom 3aHATHU IeTH pemaroT 5 BapUaHTOB 33/1a4 OJHOTO THIIA, HAaIPUMED, IEPBOTo TUTIA.

Bapuanrt 1, Hanpumep: «®dmaru 2, 3, 6. Kakoit dmar mo ¢opme moxox Ha dmar 67»

Bapuant 2, nanpumep: «@naru 2, 3, 6. Kakoii Bonpoc noaxoaut ais orsera «Piar 2»: (a) Kaxoit
dmar umeet TeMHyr0 GUrypy, Kak y quiara 5? (6) Ha xakom ¢mare ectb cBetnas ¢urypa, kak y duiara
3? (B) Kaxkoii dmar umeet gopmy duiara 67»

BapuanT 3, nanpumep: «®@naru 3, 6. Kaxoit dmar umeet cBetnyio ¢urypy, kak y ¢mara 6? Kakue
nBa quiara OIXOJT JUTsl OTBETa Ha 3TOT Bompoc: (a) dmaru 2 u 4, (6) dviarn 1 u 5, (B) uiar 4 u 1.

Bapuant 4, nanpumep: «uma Jlapa n Jlama peumuu 3anauy: «@maru 1-6. Kakoit ¢uar nmeer
ceetTiyro urypy, kak y ¢uara 2?» Otetsl: (a) dquiar 1, (6) dmar 3, (B) dumar 4. Jlapa BeiOpana oTBeT
(a). Imma — otBet (0). Jama — otBet (B). KTO creman mpaBuibHbBIN BEIOOP?

Bapuanrt 5, nanpumep: «/luma Jlapa u Jlama penmnu 3anaqy: «Ilocmotpute Ha dquiarm 1—6. Kakoii
duiar umeer TemMHyr0 ¢urypy, kak y dmara 5?» OtBetsl: (a) duar 2, (6) duiar 4, (B) dmar 6. Jlapa
BbIOpana otBeT (a). Juma — otBet (0). Jama — otBet (B). KT0 cnenan HenmpaBuiabHbBIN BEIOOP?

4. IIpocmpancmeentvle npoodembi.

6 TUIIOB POCTPAHCTBEHHBIX 331a4 XapaKTEPU3YIOTCS CIIEAYIOUIMM 00pa3oM.

Tun 1, nanpumep: «Kak pacronoxxenune OykB | C | | P | u3mMeHuTh 3a 1Ba X04a Tak, 4TOOBI
noJryauiiock pacrionoxenue | P | C | [?»

[IpaBuio: oquH X0 — 3TO epeMelieHue 1000t OykBbI Ha CBOOOIHOE MECTO.

Pemenue: (1) [C| |P|---[|C|P|,2)| |C|P[---|P|C| [wma|C| [P[---||C|P|---|P]
C | |: Ha 1-M xoxy Ha cBOOOAHOE MecTO nepemenaercs OykBa «C», Ha2-M Xoay — OykBa «P».
Tun 2, nanpumep: «Kak pacnonoxenue OykB | P | P | C| | u3sMeHuTh 32 ABa X0/1a TaK, YTOOBI

MOJIy4UJIOCh pactioniokenue uudp |7 4| |4 |?»
[TpaBuio: 1) omuH X011 — 3TO MepeMelieHre 00 OYKBBI Ha CBOOOIHOE MECTO; 2) OJMHAKOBBIC
OYKBBI JIOJDKHBI PacIoIaraThCsl TaK XkKe, KaK U OJJMHAKOBBIC ITU(PHI.

Pemwenwue: |P|P|C||---| |P|C| P|---|C| P| |P].
Tun 3, manpumep: «Kak MoxHO n3MeHuTh pacniooxkenue Oyks |[K | |H|T| [3a Tpu xoma Tak, 4To0BI
nosyausiocs pacrionoskenue [H| |K|T| |?»

[IpaBumo: oquH X0A — 3TO MepeMeleHre 1000 OyKBbI Ha CBOOOHOE MECTO.

Pemenue: Ha mepBoM X0y Ha cBOOOIHOE MecTo mepememniaercs OykBa «H», Ha BTOpOM xony —
oykBa «K», Ha TpeTbeM xo011y — OykBa H.

Tun 4, nanpumep: «Kax pacnonoxenue 6yks | T| |B| | T | M| usmenuts 3a Tpu Xoja Tax,
4TOOBI MOTYYHJIOCH pacroioxenueuudp | 8 |6 [6] |7 |

[IpaBuio: 1) omuH X014 — 3TO MepeMelieHre 000 OYKBBI Ha CBOOOIHOE MECTO; 2) OJMHAKOBHIC
OYKBBI JIOJDKHBI PaCIONIaraThCsl TaK Ke, KAK U OJMHAKOBBIC ITU(PHI.
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Pemenne: [T| [B| | T [M|-—-| |T |B| | T|M|-—-| [T[B|T| [M|-—-[B| T||T
| IM].

Tun 5, Hanpumep: «Kak MokHO U3MeHUTH pacnonoxxkenue OykB I1 M K 3a nBa xona Tak, yToOBbI
noxydunsiack pacrnoioxenue: K [T M?»

[IpaBuio: ouH X011 — 3TO OTHOBPEMEHHBII 00MEH ByMs OyKBaMU.

Pemenue: [I MK ---ITKM --- KII M: cnayana 6ykssl M u K menstoTcst mectamu, 3aTeM OyKBbI
[TukK.

Tun 6, Hanpumep: «Kak MOXHO B J1Ba X072 U3MEHUTH pacnioniokenue Oyks: 1111 M K Tak, uTtoOb1
MOJIYYUJIOCH pacmoiiokeHue mudp 6 8 5 57»

Pemenune: PMM K---PMKM---PKM M.

Ha kax1oM 3aHATUU IeTH pelmatoT S5 BapUaHTOB 3a/1a4 OAHOTO THIIA, HAlIpPUMEp. IEPBOTO THUIIA.

BapuanT 1, Hanpumep: «Kakue 1Ba eiicTBUSI HEOOXOMMO BBITIOIHHUTH: @]|C||P |---|C
| |P|---|P|C| |mm(6)|C| |P|---| |C|P|---|P|C| |, uToObI mocie nByx xoa0B OykBHI | C | P |
| momyuunock pacnonoxenue | P | C | |?»

Bapuanrt 2, Hanpumep: «Kakoi momxyautcs pesynbrar (a) | C | | P | umn ©)]| |C|P]|, ecmuB

pacmonoxxenuu | P | | C | cnenats B aBa xoma?

BapuanTt 3, Hanpumep: «Kakoe 6bu10 pacnonoxxenue Oyks:(a) || C|P | wmm (6) |C| | P |, ecnn
MOCJIe IBYX XOJIOB TOJNYIHJIOCH pactionoxenue| |P|C |?

BapuanT 4, nanpumep: «/Iluma, Muma u Jlema peumuu 3anady: «Kakue aBa Xoma HE0OX0IUMO

BIIONHNUTE: (@) | C| [ P| ---||C|P[---|P[C[[,(©) [C| |P|---[C|P]| [--- [|P|C]| |mm ()]
C| |P|---|P| |C|---|P|C] |, yToObI mocne nByx Xxoa0B OykBel | C | |P | Obun pacnonoskeHsl
CIEeIYIOIMM 00pa3oM: |P|C| ™

Juma BeiOpain otBeT (). Jlema — oret (0). Muma — otet (B). KTo caenan npaBuiibHbINA BEIOOP?

Bapuant 5, nanpumep: «/luma, Muma u Jlema peunuin 3anady: «Kakue aBa Xoga HE0OX0IUMO
BRIMOMHUTE: (2) | T | | Y |---[ |T[HU[---|H[T] [, © [C| [9]---|T[4Y] |-—]
Y| T| |uma(c) | T| |Y|---|T| |Y|---|H|T| |, yro6sI mocne aByx xonoB Oykssl | T | | Y | Ob1m
pacnonioxeHs! ciaeayronmm obpazom: | U | T| |?»

Juma Be1Opan oteet (a). Mutma — otser (0). Jlema — oter (B). KTo cienan HenmpaBUIbHBIN BBIOOD?

5. Mapwpymmusie 3a0auu.

9 TUIOB MapLIPYTHBIX 3a/ay, CBS3aHHBIX C IEPEMEIIEHHEM BOOOpaXKaeMbIX IEPCOHAXKEH, —
«yes» n «Kponukay, — 0 onpeeNeHHbIM IIPaBHIIaM, XapaKTEePU3YIOTCS CIICAYIOLMM 00pa3oM.

A | B|B| T|n&
E | X| 3 | "l|K
1 | M| H | ol
P | cCc|T|V]|®
X | w| 9 | ulug

Pucynoxk 2 - UrpoBoe noJie

Formation of cognitive and metacognitive actions ...
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Tun 1, nanpumep: «Kakue aBa mara caesnai rycb, 4ToObl U3 KIETKA ¢ OykBoi M mepemecTuThCs
B KJIETKY C OykBOH Y7»

[IpaBumno: a) «['ycb» mepeaBuraeTcs Mo KIeTKaM ¢ OykBaMu; 0) OH JieiaeT mard mpsMo (psMbie
IIaru) K coceHei Oykse mo Beptukanu (Hampumep, oT H k 3 mim k T) vim mo ropu3oHTaNu (Harmpumep,
oT H k Munu x O); B) OH Takke JenaeT Mark HaucKoch (KOChIe IIaru) Mo AnaroHaiu, — HalpuMep: oT
Hx K, x U, x ¥ i x C; 1) eMy Henb3s J1e1aTh OAWH M TOT e mar (IpsSMOi WJIK KOCO#) JBa pasza
HOApPSA.

Pemenne: M - T Y.

Tun 2, nanpumep: «Kak Kpoiauk npeirayn asa pasa ot JI u nonan x JI7»

[IpaBuno: 1) «Kponuk» mpeiraer no KieTkaMm ¢ OykBamu; 2) OH JeNaeT HPBIKKA IPsMO (TIpsMbIe
IPBDKKN ), — Yepe3 OykBY BBepX (K mpumepy, oT H x B) mimm BHu3 (k mpumepy, ot H k H), a Taroke depes
OyKBY 1O ropu30HTaNIM: HanpaBo (k npumepy, oT H k I1) nnm vaneBo (k mpumepy, ot H k JI); 3) on
TaKKe JIeNaeT KOchble MPBDKKU (M0 nquaroHanu), — k npumepy: or H x @, x I, x I unu k X; 4) emy
HEJb3s JeNaTh OAUH U TOT XK€e NMPBDKOK (IIPSMON MIIM KOCOH) 1Ba pa3a MOAPSL.

Pemenne: K— M —J] niu K — B /1.

Tun 3, nanpumep: «Kakue 1Ba nepeMeIeH s cAeNIail I'ych U KpOJIUK OT 3 K X7»

[IpaBuio: a) rych M KpOJIMK MEpEeMENA0TCS OJUH 3a APYTHM; O) Iych JejaeT TOJbKO MpsSMbIe
ark; B) KPOJHMK JENAeT TOJbKO KOCble MpbDKKU. Hampumep, oHM MOTyT IepeMelaThCcsl TaKUM
obpazom: ryce —oT H k M, kponuk —M k I, ryce — ot I x Y, kponuk — ot Y k IL

Pemenue: 3-H - X

Tun 4, nanpumep: «Kakue 1Ba epemMelleH st cieianu rycb u kKpoiuk ot U k U?»

[IpaBuio: a) rych U KpOJIMK MEPEMENAIOTCS OJIMH 3a APYTUM; 0) I'ych J€laeT TOJIBKO KOChIE 1Iary;
B) KPOJIMK JIEJIa€T TOJIBKO INpsMble NpbIKKU. HampuMep, OHM MOTYT MepeMeIaTbesi TaKuM 00pazoMm:
ryce —oT b k 3, kponmuk —3 k T, rycs — ot T k LI, kponuk — ot I k X.

Pemenne: U - H-Y.

Tun 5, nanpumep: «Kak 3a Tpu IeHCTBUATYCh U KpOJUK nomnanu ot I' k U?»

[IpaBuio: a) Tych M KpOJIMK TEPEMEIIAIOTCS OJMH 3a APYruM; 0) TyCh JeNlaeT MPSMbIe U KOChIE
Iarv; B) KPOJIUK JAENAeT TOJBKO HpsiMble MpbDKKU. Hampumep, oHM MOTryT mepeMenmarbcs TakuM
obpaszom: ryce —oT A k K, kpomuk — X k C, ryce — ot C k Y, kponuk — ot Y x 1L

Pemenne: ' - -V - Y.

Tun 6, Hanpumep: «Kak 3a Tpu AEHCTBUSA TYCh M KpOJIMK nonanu oT Ll k A?»

[IpaBuio: a) Tych M KpOJIMK TEPEMEIIAIOTCS OJMH 3a APYruM; O) TYCh JIeJaeT MpsIMbIE U KOCHIC
ard; B) KPOJMK JENAeT TOJbKO KOChble NpbDKKU. Hampumep, oHM MOTryT IepeMelaThCsl TaKUM
obpaszom: ryck —oT B k U, kponmuk — 1 x C, ryck — ot C k T, kponuk — ot T k K.

Pemenue: I - T—E — A.

Tun 7, nanpumep: «Kak 3a Tpu IeHCTBUSI TyCh U Kpoauk nonanu oT @ k XK?»

[IpaBuio: a) rych M KpOJIUK MEpPEMENAIOTCA OIUH 3a IpYyruM; 0) I'yCh JeNlaeT TOJIbKO MpsSIMbIe
1Iarv; B) KPOJIMK JieNaeT NpsIMble U KOChble NMpbIXKKU. Hampumep, OHM MOTYT NEpEMELAThCSI TaKUM
obpaszom: ryck —oT b x B, kponuik — B x H, ryce — ot H k O, kponuk — ot O k L.

Pemenue: @ — [ - H - XK.

Tun 8, Hanpumep: «Kak 3a Tpu aeiicTBUATYCh U Kposuk nonanu ot LI k M?»

[IpaBuiio: a) rych U KpOJIUK MEpPEMENAI0TCI OAMH 3a JIPYruM; O) I'ych JENAaeT KOChle U MpsSMbIe
Iarv; B) KPOJMK JI€NaeT NpsIMble U KOCble NMpBDKKU. Hampumep, OHM MOIYT IEepeMEIaThCsl TaKUM
obpazom: ryck —oT I k 3, kposmnk — 3 k K, ryce — ot Kk I, kponuk — ot IT x Y.

Pemenue: [ -V - C-M.

Anatolii Z. Zak
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Tun 9, nanpumep: «Kakue yeTbipe nepeMerieH s ceiaiu Irych U KpoJMK, 4ToObl omnactsb ot P k
H?» IlpaBuio: a) rych M KPOJMK MEPEMEIIAIOTCS OAMH 3a ApyruM; O) Tych JAenaeT KOChle U MpsiMbIe
Iard; B) KPOJIMK JienaeT npsiMble U Kockle pblkku. Hampumep: rycs [ - K, kponuk: K - @, rycs: @ -
I, xponuxk: III - M.

Pewenne: P-C-N-B -H.

Ha kaxiom 3aHATUU 1eTH pemaoT 5 BapUaHTOB OJHOTO THIIA 3a]1a4, HallpuMep, IEPBOT0 THUIIA.

BapuanT 1, Hanpumep: «Kakue nBa mara caenan rycb, 4ro0sl joopatbes ot JI k T?»

Bapuant 2, nanpumep: «B Kakyro KIeTKy mormai rych 3a japa mara ot C: k OykBe X uiiu K OyKBe
Y

Bapuant 3, nanpumep: «3 kakoil kieTkd rych nomnai Kk JK 3a nBa mara: u3 kietka C uinu H?»

Bapuanr 4, nanpumep: «Jlema, Iuma u lama peuminu 3anauy: «Kakue Tpu mara cjieiai rychb: (a)
M-3-U-,b)M-3-T—-wm (B) M —H - U — ]I, uro6s1 monacte u3 M B /[?» Jlema BriOpan
otBeT (a). [luma — otBer (0). [lama — otBet (B). KTO cnenan npaBumbHbIN BEIOOP?

BapuanT 5, nanpumep: «Jlema, Iuma u [lama penmnum 3agauy: «Kakue Tpu mara caemnai ryce: (a)
H-JT-P-X, (b)H-T—-C-Xwnmm (B) H—- C—1] — X, uro6s1 nodpathcs u3z H B X?» Jlema BriOpan
otBeT (a). [luma — otBer (0). lama — oteT (B). KTo cnenan HenpaBuibHbBIN BEIOOpP?

6. /lononnumenvhvie ypoKu.

VYpoxu no nporpamMmme «MBIITIEHUE» COCTOST U3 TpeX yacTel. B nepBoit yactu (oxoio 15 MuUHYT)
IpernojaBarelb BMECT€ C YYEHUKAMH aHAIM3UPYeT CHOCOOBl pelieHUs THIOBOW 3amadu. ITO
HE00X0/IMMO, 4TOObI AETU MOHSUIM, YTO HEOOXOIMMO OTKPHITH B 33jlayaX TaKOro THIA U KaK 3TOro
MOXHO JTOOMThCA. JleTsiM NaroTcst CpeAcTBa aHalm3a MpodiieM (3TO CrocoOCTBYeT (OPMHUPOBAHU O
KOTHUTHUBHBIX JIEHCTBUI), @ TakKe CIOCOOBI YIPaBJIEHUS MIOMCKOM pEIleHUs] U IPUEMbl KOHTPOJIS 3a
CBOMMH JICHCTBUSAMH (3TO CIIOCOOCTBYET (POPMUPOBAHMIO METAKOTHUTUBHBIX ACHCTBUIA).

B teuenne BTOpoi yactu (okomo 30 MUHYT) JA€TH CaMOCTOATENBHO pematoT oT 12 mo 15 3amauy,
MPUMEHSS 3HAHU S, TOJIyYEeHHbIE B IEPBOI YacTu.

B Teuenue Tperweil wactu (0kono 15 MUHYT) mpenojaBaTellb BMECTE € yJallIMUCS IIPOBEPSET
pEIICHHBIEC 33aJa4d M pPacCMaTpUBAacT HENPAaBUIIBHBIC PELICHUS, €Ile pa3 JEMOHCTPUPYS METOMBI
aHaJM3a 3a/1a4 ¥ CII0COOBl KOHTPOJISI MBICTTUTEIBHOM €S TEIbHOCTH.

7. Jfuacnocmuka KOCHUMUBHBIX U MEMAKOSHUMUBHBIX 0etic Ul

Jlo 1 mocine NONOJHUTENbHBIX 3aHITUH 1O Mporpamme «MBIIUIeHHEe» MPOBOANUIIACH TPYIIIOBas
JUarHOCTHKA.

BykBBI HY)KHO OBLJIO 3aMEHUTH OJJHO3HAYHBIMU unciiaMu, Harpumep: H I'+ I' H = MM 3amensiercs
Ha 24 + 42 = 66. Takue 3amaun TPeOYIOT MCIIOIB30BAHUSI KOTHUTHUBHBIX NEHCTBHI, CBA3AHHBIX C
paccyXJIeHHeM, CpaBHEHUEM, IJIAHUPOBAHUEM U KOMOMHUPOBAHUEM.

CHauana npeayaranoch 3aJjaHue Jjs OeHKU c(hOPMUPOBAHHOCTH KOTHUTUBHBIX JEHCTBUH.

Yuutens u yqeHukHu ananusupoBanu 3agayy: T H + P = T T, yuuTsiBasg npasuia: BO-IIEPBBIX,
pa3Hble OyKBBI JOJDKHBI 3aMEHSATHCS pa3HbIMH LH(paMH, OAMHAKOBbIE OYKBBI — OJMHAKOBBIMU
nudpamu; BO-BTOPBIX, B pE3yJAbTaTe€ 3aMEH JOJDKHO IOJYYUTHCS IMPABUIBHOE apHU(METHUYECKOE
BBIPA)KCHHUE.

3areM npeaiarajioch peMTh ABE TPEHUPOBOYHBIE U TPU OCHOBHBIE 33JaUu.

TperupoBoUHBIE 3a1a4H

a)bBK+M=bb 6)AX-1I1=/11

OcHoOBHBIE 3a1aun
1. KMH 2. bXT" 3. HBB
+ AMP - JIBX + VXX

Formation of cognitive and metacognitive actions
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MKM YJJPHH

Pemlenrie TpeHMPOBOUHBIX 3a7au MPOBEPSIIOCh BMECTE C JAETbMH, PEUIEHUE OCHOBHBIX 33]a4 B
KJIacce He MPOBEPSIIOCH.

3areM Ha 3aHITHH TPEIIarajioch 3aJaHue JJIs OMCHKH CHOPMUPOBAHHOCTH METAKOTHUTHBHBIX
NEHCTBUIA, CB3aHHBIX ¢ peduiekcuelt croco0a pereHus 3aaad.

belmu mpeasioxkeHbl TP 3a7aud: TepBas U TPEThs U3 HUX MMOCTPOCHBI OJIMHAKOBO, BTOpast — I0-
Apyromy.

1.AO + E=AA; 2. BP+P=BB; 3. IIU + 1 = LI

[ocne pemenus 1eTH AOKHBI ObLITH BBIOPATH YTBEPKIEHUE, CBA3AHHOE C ATUMU TPEMsI 33]]auaMHu.

1. Tpu 3amaun MOX0XKU, MOTOMY YTO...

2. Tpu 3agauu pa3Hble, IOTOMY YTO...

3. 3amaun 1 u 2 moxoxwu, a 3aj1a4a 3 OTIMYAETCS OT HUX, TOTOMY YTO...

4. 3amauun 1 u 3 moxoxwu, a 3a7a4a 2 OTIUYAETCS OT HUX, TOTOMY YTO...

5. 3amaum 2 1 3 MOX0XkH, a 33/1a4a 1 OTJIMYaeTCs OT HUX, MOTOMY UTO...

[locne pemeHus Tpex 3a1a4 yuuTenb roBOpuIL: «ECTh MATh pa3iMYHbIX YTBEPKIECHHUH, CBI3aHHBIX
C OTUMH TpeMs 3ajadyamMu. MHoro nere pemanu 3T 3agayd. OaHa yacTh JeTed roBopuia: «Bce
3aJaui OJJMHAKOBBIE», JIpyrasi 4acTb ropopuiia: «Bce 3amaum pasHbiey, TPEThbd 4acTh: «3anauu 1 u 2
MOXO0XH, a 33Ja4a 3 OTIMYaeTCs», YeTBepTast 4acTh: «3a1auu 1 u 3 moxoxu, a 3a7ada 2 OTIMYAETCS»,
mATas 9acTh: «3a7aun 2 B 3 MOX0KH, a 3a7a4ua 1 OTInYaeTcs.

Kaxnpiit ydeHUK JOHKEH BBIOPATh TOJIBKO OJIHO YTBEPXKJICHHE, KOTOpPOE OH CUMTAaeT HamOoliee
MPaBUIILHBIM, 1 KPaTKO OOBSCHUTH CBOI BHIOOP.

Pemenne 3ama4y u BBIOOp YTBEPKICHUS HA 3aHATHH HE OLICHUBAJIKCh.

BriOpannoe yrBepik/ieHHE U TTOSICHEHUE OBLITM YYTEHBI MIPU OIIEHKE PE3YIIbTATOB.

Hexortopeie metu BbIOpanu yTBepXKACHHE l: «..MOTOMY YTO BO BCEX 3ajadyax OYKBBI HYKHO
3aMEHSATH ITHppaMu».

Hexotopsie — yrBepkieHue 2: «...MMOTOMY YTO BO BCEX 3a/1adyax OYKBBI pa3HBIEY.

Hexotopsie — yrBepxkaeHue 3: «...MMOTOMY 4TO OYKBBI B TPEThEH 3a7aue mocienHue B andasure, a
B OCTAJIbHBIX 3aJa4axX He TaKy».

Hexotopsie — yrBepxkaeHue 4: «...MOTOMY YTO BO BTOPOM 3a/1a4€ HY)KHO CIIOXKHThH OJMHAKOBHIC
4ucia, a B OCTAJIbHBIX 33/1a4aX — pa3HbIe. .. ».

HexoTtopsie — yrBepkIeHUE 5: «...MIOTOMY YTO B I€pBOH 3a/1aue ObLIN ITIACHBIE, & B OCTAJIbHBIX —
COIJIACHEBIE. . . .

VYrBepxaenus 1, 2, 3 uid 5 OCHOBaHBI Ha CXOJICTBE M pa3IUYUU 33/lad MO MX BHEIHUX
XapakTepucTukaM. 310 (opMmanbHOE MOHMMaHUE, KOTOPOE YKa3bIBAa€T HA OTCYTCTBUE PAa3MBIIIIICHUM
0 croco0ax pereHus 3aad.

YTBepxkaeHue 4 OCHOBAaHO Ha CTPYKTYPHOM CXOJICTBE M paziauyuu 3agady. OHO JEMOHCTPHUPYET
r1y0OKoe TIOHMMaHUWE OCOOCHHOCTEW TIOCTPOEHUs 3a7ad, YTO YKa3blBaeT Ha BBIMOJIHEHHUE
METaKOTHUTHBHOTO JICHCTBUSA B BUJIe pediekcuu croco0a peleHus 3a1a4.

Pe3y.11 bTAaTbI UCCJICAOBAHUSA

Xapakrepuctuka COPMHUPOBAHHOCTH y TPETHEKIACCHUKOB KOTHHUTHBHBIX U METAKOTHHUTHBHBIX
JEMCTBUIA B HaYaJIe U KOHIIE Y4eOHOro rojia mpejacTaBieHa B Tabnuie 1.
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Tadauna 1 - Pe3yabTaTsl pelieHMs1 JUATHOCTHYECKHUX 32/1a4 YYe HUKAMH
KkoHTpoabHOMH (K) 1 3xcnepuMeHTanbHol (J) rpynn B ceHTsIOpe U Mae

Hepuon HevicTBust
KoruurusHble M e TaKkorHUTHBHbBIE
CeHTs0pb Maii CeHTs0pb Maii
I'pymma K 23 (41.1%) 29 (51.8%)** 17 (30.4%) 22 (39.3%)*
I'pymma 2 25 (43.1%) 43 (74.1%)** 18 (31.0%) 33 (56.9%)*

Ipumeuanwue: * p < 0.05; **p < 0.01.

[lo nanHbIM TabnuIBl cHOPMUPOBAHHOCTh KOTHUTHUBHBIX ACWCTBUN B Mae IO CPaBHEHUIO C
CEHTSIOpeM yBeIM4MIach B 00euX rpymnmnax: B KOHTpoJpHoU rpynne —Ha 10,7% (c 41,1% no 51,8%), B
sKcriepuMeHTanbHOM rpynne —Ha 31.0% (¢ 43,1% no 74,1%). Ilpupoct B 3kcriepuMEHTAIbHOM IpyIie
IpEBBIAET TPUPOCT B KOHTPONIBHOM Tpymnrne Ha 19,3%. B centsOpe paznuuue pe3yiabTaToB ObLIO
MUHHUMaIBHBIM — 2,0%, a B Mae OHO CTaJlo CYIIECTBEHHO Oofblle (paznuyue nokaszareneit 51,8% u
74,1% cratuctuuecku 3Hauumo (p < 0,01).

CdopMHpPOBaHHOCTh METAKOTHUTHBHBIX JICUCTBUM B Mae IO CPAaBHEHUIO C CEHTSAOpEM TakokKe
yBenmuuuiaach B O0OeWX Tpymmax: B KOHTpoibHOW rpymme — Ha 8,9% (¢ 30,4% mo 39,3%), B
AKCTIIEpUMEHTabHOM Tpymme —Ha 25.9% (¢ 31,0% 10 56,9%). [Ipupoct B sKcriepuMeHTaIbHOM TpyIIe
IIPEBBIIIAET NPUPOCT B KOHTpoJbHOU Ipynne Ha 17,0%. B cenTsOpe pasnnuue pe3ynbTaToB ObLIO
MUHHUMaIBHBIM — 1,9%, a B Mae OHO cTayo CylecTBeHHO Oonblne (pasnuyue nmokaszareneit 39,3% u
56,9% craructuyecku 3Hauumo (p < 0,05).

Takum oOpa3om, aHaNM3 MOJTYYCHHBIX B MCCIEIOBAHUM PE3YJIbTATOB IMOATBEPIKIAET UCXOAHYIO
TUIIOTE3Y: JNeHCTBUTENbHO, 30 3aHATUH MO nporpamme «MBIIDICHHE» CYIIECTBEHHO CIOCOOCTBYIOT
(bOpMHUPOBAHUIO KOTHUTUBHBIX M METAKOTHUTUBHBIX JIEHCTBUN Y TPEThEKITACCHUKOB.

Oo6cyxneHnue pe3ybTaToB

1. YcioBus skcriepruMeHTa.

Takoii pe3ynbTar OOYCIOBJICH OCOOCHHOCTSIMH IPOTpaMMbI «MBINIIEHUE». €€ Hey4eOHbIM
coJiep>KaHHEeM, TTIOMCKOBBIM XapaKTepoM BKIIIOUEHHBIX B Hee 3a1a4, Huddepenunanueii mo THIy 3a1a4
(CIO)KETHO-JIOTHYECKHUE, MPOCTPAHCTBEHHBIC, KOMIIAPATUBHBIE W MAPIIPYTHBIC), HAIHMYHEM TPEX
CTPYKTYPHBIX BapHaHTOB Ipe/jiaraeMbIX 3afay (HalTu OTBET, HAMTH YacTh yCIOBHS, HANTH BOIPOC),
JIBYMsI BUJIaMU 3aJIaHU# 110 OTHOIICHUIO K 3a7a4aM (pEelMTh 3a/1auu, TPOBEPUTH PEIICHUS 3a7a4).

BaxHbl KOHKpETHBIE XapaKTepUCTUKA YpokoB: 30 OJHOYACOBBIX YpPOKa, MPOBOJUMBIX
©KCHENCIbHO B TEYCHUE JIEBATH MecsaleB. Kaxkmoe 3aHsATHE COCTOMT M3 TpeX YacTed —
MpeBapUTEIBHOE 00CYXKICHHE, CAMOCTOATENBHOE PEICHHE 3ajiay, 3aKTI0UUTENbHOE 00CYKICHHE.

[IpenBapuTtenbHOE 0OCYXIEHHE CITOCOOCTBYET OCBOCHHUIO JIETHhMU METOJIOB aHAIM3a U PEICHUS
npoOieM U CBs3aHO C (OPMHUPOBAHHEM KOTHUTHUBHBIX ACUCTBUN. 3aKIIOYUTENHbHOE OOCYXKIEHUE
CIocoOCTBYET OCBOCHUIO IESTHMH METOI0B KOHTPOJISI M OIIEHKU PEIICHUH U CBA3aHO ¢ OPMUPOBAHUEM
METAaKOTHUTHUBHBIX JIEHCTBUM.

2. HaydHoe 3HaY€HHE UCCICTOBAHUSL.

Bbutn monmydeHbl HOBBIE 3HAHUS 00 YCIOBUSIX (JOPMUPOBAHUST KOTHUTUBHBIX M1 METAKOTHUTHBHBIX
JIEACTBUM, PAaCILIMPEHbl U YTOYHEHBI B3MVISAAbl NE€JArOrHYecKOd M BO3PACTHOM ICUXOJIOTHHU Pa3BUTHSA
Ha MePCIIEKTUBBI MHTEJUIEKTYaTbHOTO Pa3BUTHS IeTel pu 00y4eHHH B HaYaJIbHOM ITIKOJIE.

[IpoBenennoe uccnenoBanue noanaepkupaet no3unuio JI.C. Beirorckoro B pemeHuy mpoOieMbl
COOTHOIIIGHUST 00y4deHUst U pa3BUTUs: «OOydeHUEe TOJIBKO TOTJAA XOPOIIO, KOTJa OHO HAET BIEpeIu
pa3Butus. Torma oHO MPOOYKIAeTcs M BBI3BIBACT K KU3HU LEbIA pAl QYHKIUNA, HAXOIAIMMXCS B
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CTaJIuM CO3PEBaHMS, JSKAIMX B 30HE Oyrrkaiilero pazButus. B 3ToM u 3akimrodaercs IaBHeWILas
poib o0ydeHus B pa3BUTUUCY [ Beirorckuii, 1999, 233].

3anaTus 1o mporpamme «MBIIeHHe» CIMOCOOCTBYIOT 00Jiee MHTEHCUBHOMY (OPMHPOBAHUIO
KOTHUTHUBHBIX U METAaKOTHUTHUBHBIX JICHCTBUIL, 10 CPAaBHEHUIO C KOHTPOJbHOU Tpymmoil. [lonoOHbIe
3aHATHUS, CBSI3aHHBIE C PEUICHUEM JETbMU 3a]ay IMOMCKOBOIO XapakTepa Ha HEyueOHOM MaTepuale,
MPEICTABIISIOT COO0M BO3MOXKHBIN BEKTOP MHTEIUIEKTYaJIbHOTO 00OTaIleHusi 00pa3oBaTeIbHOM Cpe/ibl
Ha4yaJIbHOM LIKOJIBI.

3. OrpaHuyeHus UCCIIeI0BAHUS.

1) CocraB ucnsityeMbix. B centsiOpe B cpennem 42,0% ydueHUKOB B 00€UX IPyMIIax pPEeUId TPU
3agaun, 34,42% peumnu ase 3agaun u 8,14% — onny 3azady. Ilpum apyrom cocraBe rpynmsl, e
pe3yabTaThl ObLTH ObI, COOTBETCTBEHHO, 30%, 20% 1 5%, >(heKTUBHOCTh JOMOJHUTEIIBHBIX 3aHITHIA
Morjia ObITh HUXKE.

2) Xapakrepuctuku yuauteneid. [legarornueckuii crax B cpeHem coctanisin 15-20 net, a eciu Obl
OH COCTaBJIsUT 3-5 JeT, TO cPOPMUPOBAHHOCTh KOTHUTUBHBIX U METAaKOTHUTUBHBIX AEUCTBUH y eTeil
HKCIIEPUMEHTAIBHOM IpyIbl Obljia Obl MEHEE 3HAUUTEIbHOM.

3) OTCyrcTBHE OTCIEKUBAHUS POJUTEITHCKOM ITOMOIIM, KOTOpas, IO CJOBaM YUWTENeH,
IIPUCYTCTBOBAJIA B Pa3HON CTEIEHHU.

4. JlanpHeHIIMe 11eTTU UCCIICIOBAHMSI.

[IpoBecTr aHAJIOTMYHOE HCCIEAOBAaHUE C YdeHMKaMHu 4 Kiacca Ui Oojiee MOJHOW M TOYHOH
OLIEHKA BIMSHHUS IporpamMmsl «MBINUIEHUE» HA pPa3BUTHE KOTHUTUBHBIX W METAKOTHUTHUBHBIX
JICHCTBUH.

CoznaTh KOMILUIEKCHYIO MPOTpaMMy OOYyYEHHs MBIIUICHHIO YYallMXCs MIIQIIMX KIIAcCOB, I
nporpamma «MpllmieHne» OyleT CIYKUThb MPONEAEBTUKON IMPOrpaMMbl Pa3BUTHUSI KPUTUUYECKOTO U
TBOPYECKOTO MBIIUICHHUS.

3aKJII04YeHHe

UccnenoBanne  mpoaeMOHCTpUPOBANO  S(MPEKTUBHOCTH  Pa3BUTHUSI  KOTHUTUBHBIX U
METAaKOTHUTHUBHBIX JIEHCTBUN y TPEThEKIACCHUKOB B YCIOBHUSX TIPYNIOBON JESATENBHOCTH, TIIIE
perymsipao (1 pa3 B HeIeNr0) B TEUCHUE JIEBSATH MECSIEB (C CEHTSIOPS MO Mail) pelaiich pa3indHbIe
THUIIBI HEY4EOHBIX 3a/1a4 TTOMCKOBOTO XapakTepa, BKIIOYCHHBIX B MporpaMmy «MBIIITICHUE).
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Abstract

The work examined the possibilities of developing in primary schoolchildren cognitive actions
related to problem solving, and metacognitive actions related to monitoring and evaluating problem
solving. The purpose of the study is to determine the conditions for the formation of the noted actions
among third-graders. The original Mindset program was supposed to create such conditions. The
program includes 30 types of search tasks of non-educational content. Each type of task was offered
in three structural options: find the answer, find the question, find part of the conditions. The control
group consisted of 56 children, the experimental group - 58 children, who participated in 30
additional group classes (weekly, from September to May). In the experimental and control groups,
initial and final diagnostics of the actions being formed were carried out. A comparison of the results
of solving diagnostic problems by both groups at the end of the school year showed that children in
the experimental group demonstrated better results than children in the control group. The data
obtained indicates the effectiveness of the Thinking program. Inthe future, it is planned to determine
to what extent the “Thinking” program contributes to the formation of the noted actions in fourth
graders.
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